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Context

Background

The blog project was a collaborative study between the Department of
Military Management and the Centre for Educational Technology. Sixty-
seven students participated in the study. The students were both residential
and non-residential students.

Subject area

This is a course in logistics management, a term that denotes a total
systems approach to the management of all of those activities involved in
physically moving raw materials and doing inventories and finished goods
inventories from the point of origin to the point of consumption. Effective
logistics management can improve an organisation’s marketing effort by
establishing consistent and dependable customer service levels.

Established practice

The lecturer used to upload all relevant course materials on SUNLearn.
She created a Turnitin assignment and uploaded a rubric that was used
to guide students on how the task was going to be graded. The students
uploaded the assignment on SUNLearn. The lecturer marked the individual
assignments by making comments (through Track Changes) and allocating
marks. At the end, she consolidated all her comments and compiled
generic feedback that she uploaded as a file on SUNLearn.

The challenge

The lecturer took time to make comments on the students’ assignments.
Although the students were provided with both individual and generic
feedback, the lecturer observed that they appeared to have little to do
with the feedback because they often did not address aspects of previous
feedback in subsequent assignments. This meant that they focused more
on their grades and less on engagement with the feedback.

Advantages associated with the integration of technology

Integrating blogs as a reflective tool enabled the lecturer to move towards
student-centred teaching and learning. It also enabled collaboration and
engagement among the students and improved communication.
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Student overview
Sixty-seven residential students participated in the study. These students
were studying for a BMil degree.

Learning and assessment activities

Educational approach

The focus was on authentic learning, with the incorporation of aspects of
the authentic learning model (Ozcerir, Herrington & Osam, 2016) and the
affordances of blogging to support teaching and learning (Bower, 2008).

Figure 1: Screenshot of student blog entry
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Learning activities

The students engaged in problem-based learning. They were required to
identify a problem in their working environment, complete a case study
and then create a blog entry to reflect on the feedback by the lecturer and
their peers.

Assessment activities and feedback practices

The task was done in two stages. In the first stage, the lecturer used the
rubric to provide the students with feedback on their first submission of
the task but not to grade the task. The students reflected on the feedback
by creating blog entries on SUNLearn. They then shared with their group
members how they improved their task based on the feedback. The group
members made comments on their peers’ blogs by offering ideas and
critiques, pointing out any omissions or asking questions. The students
then updated their task based on the feedback from both the lecturer and
their peers. In the second stage, the task was submitted to the lecturer for
grading. Grades were allocated as follows: 5% for the comments on peers'’
blogs, 10% for the reflections on the blog and 85% for the final submission.

Student self-regulation

The students could reflect continuously on the feedback from both the
lecturer and their peers. They could also resubmit their assignments after
receiving feedback.

Learning environment

Learning setting

The residential students attend face-to-face classes, while the non-
residential students work in the military units and attend one week-long
contact session at the beginning of a semester. The lecturer is redesigning
the module in a blended learning mode of practice on SUNLearn to enhance
student-student, student-lecturer and student-content interaction.

Collaborative setting

All the students created their own blogs. They had to share their blogs
with their group members and the group members had to comment on
each other’s blogs. The students also had to showcase their blogs to the
rest of the class for final inputs before final submission.
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Content resources
The students were provided with the PowerPoint slides and rubrics
beforehand.

Technology resources
SUNLearn was the main technology resource, with the Forum serving as
the blogging platform.

Figure 2: Students commenting on each other’s blog posts
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Support challenges

The main challenge was access to the internet (data bundles and WiFi),
which limited the freedom of the students to work on the blogs. The
students could therefore work only on the blogs at the computer lab.

Student experience

Student feedback on the learning experience

Feedback was collected using clickers, which provided student anonymity
and therefore for freely given constructive feedback. The students felt that
the learning process allowed them the opportunity to discuss the feedback
with the lecturer, which helped them to make corrections. It also allowed
them to engage with the feedback and so ensure a good final product.
Feedback from both the lecturer and the peers was an eye-opener, as
ideas were mentioned that the groups had not thought of, which helped
the students to improve their blogs.

Assessment impact
There was a great improvement in the quality of the work that the students
submitted and the students took ownership of their own learning.

General

Opportunities

Students’ peer review skills can be further developed. They tend to act
defensively when receiving feedback from other groups.

Challenges

Some of the students did not participate in their groups. They also felt
uncomfortable that their comments were made available to all the students
instead of only to their group members. Developing student skills in giving
and receiving feedback could address this problem as well.

Advice

Time is needed to develop the whole process and it needs to be tested
and adopted according to the learner profile. Students must feel part of
the process. The resources that the students have access to should also be
taken into consideration.
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