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List of abbreviations
This report contains the following abbreviations:
ACHAM
ACS
BCIA
BLCs
CLT
CPD
CSLS
CSCD
CTL
DHET
DRD
DSAf
DU
EDP
EqU
FIRLT
FTE
HEAIDS
ICT
IG
ISFAP
L&T
LTE
MOOC
NFs
NGO
NSC
NSFAS
PASS
PREDAC
RC
SASL
SES
SET
SoEL
SoTL
SRC
SU
SUNCEP
T&L
UCDG
UPSS

Africa Centre for HIV/Aids Management
Africa Centre for Scholarship
black African, coloured, Indian and Asian
blended learning coordinators
Centre for Learning Technologies
continuous professional development
Centre for Student Leadership and Structures
Centre for Student Counselling and Development
Centre for Teaching and Learning
Department of Higher Education and Training
Division for Research Development
Division for Student Affairs
Disability Unit
Extended Degree Programme
Equality Unit
Fund for Innovation and Research in Learning and Teaching
full-time equivalent
Higher Education and Training HIV/Aids Programme
information and communications technology
Division for Information Governance
Ikusasa Student Financial Aid Programme
learning and teaching
Learning and Teaching Enhancement
massive open online course
new first-time entry students
non-governmental organisation
National Senior Certificate
National Student Financial Aid Scheme
professional academic support services
Professional Educational Development for Academics
responsibility centre
South African Sign Language
socio-economic status
science, engineering and technology
Scholarship of Educational Leadership
Scholarship of Teaching and Learning
Students’ Representative Council
Stellenbosch University
Stellenbosch University Centre for Pedagogy
teaching and learning
University Capacity Development Grant
Unit for Psychotherapeutic and Support Services
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Introduction
This report to Senate provides feedback on the implementation of Stellenbosch University’s Learning
and Teaching Strategy based on the reference document Environmental Plan 2018-2023 for the
responsibility centre of the Vice-Rector (Learning & Teaching). On 18 June 2018, the SU Council
adopted the institution’s Vision 2040 and Strategic Framework 2019-2024. The linkages between the
eight strategic foci of the Learning and Teaching responsibility centre (L&T RC) and the latest SU
strategic framework are as follows:






SU core strategy: A transformative student experience is addressed in:
o L&T strategic focus #1: Excellence in L&T
o L&T strategic focus #2: Student access with success
o L&T strategic focus #5: Multilingual programme offering
o L&T strategic focus #8: Student financial support
SU core strategy: Networked and collaborative teaching and learning is addressed in:
o L&T strategic focus #4: Programme renewal
o L&T strategic focus #6: Information and communications technology (ICT) in learning
and teaching
o L&T strategic focus #7: New knowledge markets
SU core strategy: Building a thriving SU is addressed in:
o L&T strategic focus #3: Size and shape

The activities in the L&T RC reported on below contribute directly to many of the goals associated
with the above three core strategies of Vision 2040 and Strategic Framework 2019-2024. At the same
time, the RC’s activities also support SU’s other core strategies, namely research for impact,
purposeful partnerships and inclusive networks, as well as employer of choice.

Vision of the responsibility centre of Learning & Teaching
In support of Stellenbosch University’s Vision 2040 of being Africa’s leading research-intensive
university, globally recognised as excellent, inclusive and innovative, where we advance knowledge
in service of society, the vision of the responsibility centre of the Vice-Rector (Learning & Teaching)
is as follows:
1. Stellenbosch University (SU) is the preferred tertiary institution for learning and teaching of
all South Africans, and is welcoming to international students.
2. Our teaching pedagogies are learning-centred and attuned to the modern student’s
educational needs.
3. SU produces world-class graduates who can make a positive difference in Africa.
4. The divisions of the Vice-Rector (Learning & Teaching) support SU’s teaching functions
efficiently and cost-effectively.
5. We follow a sustainable and long-term approach that promotes lifelong learning among
students and staff.
The following sections describe the underlying strategic foci of the L&T RC. The emphasis of this
report is on the implementation of the L&T foci over the past year, while it also presents a synoptic
overview of goals for the foreseeable future.
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1. Excellence in learning and teaching
Strategic intent
Learning and teaching, both as a core function of the University and as a support service
environment, is a key contributor to SU’s strategic priority to maintain this institution’s momentum
of excellence. SU’s reputation will continue to grow due to its excellent teaching offering and learning
facilitation for students.
Context
Excellence in learning and teaching is primarily about the quality and effective delivery of academic
programmes that students experience as valuable for their education and professional aspirations.
It requires professional academics in faculties and professional academic support staff with the skills
and dedication to deliver the curricula and manage the co-curricular development of students.
Excellent learning and teaching remains what the vast majority of SU students expect, as well as the
largest source of mainstream revenue (see table 1 below). Quality learning and teaching forms the
basis for the other core functions at SU, namely research and social impact.
Table 1: SU 2018 mainstream budget income from teaching and learning activities

R’000
State subsidy
Teaching input allocation
Teaching output allocation
Research output allocation
Institutional factor
Student fees
Undergraduate student fees
Postgraduate student fees
International tuition fees

1 559 607
1 005 986
163 681
380 782
9 158

64,5%
10,5%
24,4%
0,6%

973 725
775 924
194 623
3 178

79,7%
20,0%
0,3%

Total SU main budget income

2 533 332

100,0%

Total main budget income from teaching

1 945 592

76,8%
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SU Teaching and Learning Policy
On 26 September 2018, Council approved SU’s new Teaching and Learning Policy, which aims to
contribute to SU’s vision and institutional framework in terms of the core function of teaching. The
policy distinguishes four interlinked dimensions to achieving quality teaching and academic
programmes, namely:
(i)
(ii)
(iii)
(iv)

the professionalisation of academics for their teaching role;
the scholarship of their teaching practice conducive to a learning-centred approach;
appropriate learning infrastructure and learning technologies; and
continuous programme renewal.

These components are unpacked in the L&T strategic foci and implemented as described below.
Professional development of academics
A new venture for SU in 2018 has been the Scholarship of Educational Leadership (SoEL) short course,
which was developed by SU’s Centre for Teaching and Learning (CTL). The short course was delivered
in four block contact sessions, with research outputs to be produced. On completion of the short
course, the participants – comprising senior academics from nine faculties and a number of
professional support staff – will become part of the growing community of teaching and learning
(T&L) mentors at the University.
The past year’s PREDAC (Professional Educational Development for Academics) programme was
presented in a six-month format and commenced in May. The programme included an intensive
learning week at Goudini (17 to 20 July), which was attended by 61 participants from nine faculties
as well as the Language Centre.
The Blended Teaching and Learning short course is maintaining its momentum in creating deep
theoretical and practical skills in the area of meaningful blended learning application by academics
as well as other staff with a teaching role. The year saw two cohorts participating in a revamped
course offered in a blended mode. Confirmed funding from the ICT in T&L Council project is available
to offer three such courses in 2019. The following feedback from a recent participant attests to the
value of this course: “You are unlocking the doors of learning to me all over again.”
Sharing good L&T research and practice
The 11th annual Scholarship of Teaching & Learning (SoTL) conference took place on 29 and
30 October. It attracted approximately 220 delegates from across all ten faculties of the University,
with 85 presentations and an impressive range of topics, such as innovative teaching, graduate
attributes, curriculum design, assessment and feedback, the use of technology, postgraduate
education and interdisciplinary teaching. The opening keynote address on “Leading for learning:
Building on your values and teaching expertise” was delivered by Dr Kathleen M Quinlan from the
University of Kent.
CTL and the Centre for Learning Technologies (CLT) have contributed to the region through the Cape
Higher Education Consortium short courses. This is a collaborative programme that involves all the
universities in the Western Cape region and is co-facilitated and, in some cases, convened by CTL and
CLT staff members. The programme is open to all SU staff. The CTL and CLT also collaborate on the
Postgraduate Diploma (Higher Education – Teaching and Learning), a two-year part-time diploma
programme open to all SU staff wishing to further their studies in the area of higher education
teaching and learning. It is collaboratively facilitated regionally, and the CTL convenes one of the
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modules. The first cohort graduated at the end of 2015, and the programme is in year 2 of its second
iteration.
CTL has also been running a successful programme of monthly lunchtime seminars called Auxins
(from the Greek word auxano, which means ‘to grow’), which create opportunities for academics to
examine teaching and learning at SU and deepen their knowledge in this field. These lunchtime
seminars play a key role in linking educational theory with teaching practice. In particular, Prof Lesley
le Grange’s Auxin talk on 29 May sparked great interest. More than 50 participants attended his talk
on “Decolonisation of the University curriculum: the what, why and how”.
Financial support to stimulate L&T
The Fund for Innovation and Research in Learning and Teaching (FIRLT) continues to enjoy good
uptake. In 2017, 37 proposals (18 in May; 19 in November) were submitted. This year, 15 proposals
were submitted in May, with the November round pending. Support is offered through funded
writing retreats and the Writing by Hours initiative. The FIRLT management document is being
reviewed.
Teaching fellowships provide an opportunity for excellent SU teachers and scholars of teaching and
learning to spend more consistent periods of time, with various forms of support, to focus on aspects
of renewal, exploration and dissemination of good practice within departments and faculties. At
present, there are 11 fellows in the system, four of whom have become national teaching fellows.
These teaching scholars take on leadership roles in teaching and learning at a faculty, institutional
and national level. Their impact includes leading programme renewal, advancing teaching and
learning in their respective disciplines nationally, and contributing to the advancement of SoTL in
their fields nationally and internationally.
Acknowledging good teaching and learning
The 11th annual first-year achievement awards dinner on 11 April honoured 32 top academic
achievers and their nominated lecturers. Speaker Prof Ronelle Carolissen, Vice-Dean: L&T in the
Faculty of Education, delivered an encouraging address. This unique occasion afforded students and
their lecturers an opportunity to exchange letters of recognition and encouragement.
In the past two years, great strides have been made towards the implementation of an institutional
system for the reward, recognition and promotion of good teaching. An SU Teaching Excellence
award, which represents a progression route to the National Teaching Excellence award, was
implemented in 2017. Thirteen lecturers were awarded, one of whom, Prof Susan van Schalkwyk,
went on to receive a National Teaching Excellence award in 2018. Eleven lecturers will receive the
SU award in 2018. This teaching reward pathway is being explored in conjunction with a teaching
promotion pathway progressing to the level of professorship, with success on both pathways to be
measured based on the teaching portfolio.
Independent external evaluations to confirm quality
Many universities proclaim excellence. Often, excellence cannot be benchmarked against objective
quantitative measures only. Therefore, SU regularly invites informed experts in T&L to conduct
rigorous peer reviews of the University’s divisions and processes. Such reviews are preceded by the
writing of reflective self-evaluation reports, which, if prepared collaboratively, are valuable
developmental exercises. The comments, commendations and recommendations from the external
evaluation panels’ reports, the environments’ responses to the recommendations, and the
improvement plans of the reviewed departments and divisions, are reported to and monitored by
7

the SU Quality Committee, who meets four to five times per year. In 2018, the following entities’
external evaluation reports, improvement plans and follow-up reports were considered by the
Quality Committee:
Evaluation reports:
1. Department of Industrial Psychology (PROFESSIONAL: MA/BPsych)
2. Division for Finance
Two-year follow-up reports:
1. Innovus
2. Department of Economics
3. Department of Sport Science (& Biokinetics Centre)
4. Department of Sociology and Social Anthropology
5. Department of Botany and Zoology
6. Department of Chemistry and Polymer Science
7. Department of Animal Science
8. Department of Soil Science
9. Department of General Linguistics
10. Department of Psychology
11. Division for Information Technology
12. Africa Centre for HIV/Aids Management
13. University of Stellenbosch Business School (USB) (PROFESSIONAL)
14. School of Accountancy

2. Student access with success
Strategic intent
The L&T RC’s primary contribution to SU’s strategic focus areas centres on student success. The
intention is to admit suitable students from a diverse society, and to have them graduate
successfully. Furthermore, student success implies that the complete person is nurtured to become
an engaged citizen in society.
Context
Student success is regarded as a combination of students’ academic performance in the programme
for which they have registered, as well as their co-curricular (out-of-classroom) achievements during
their time at university. Student success is a product of sound partnerships: between students and
SU, as well as between faculties and support services.
Student leadership and co-curricular development
In 2018, the Co-Curriculum Office, which is located in the Centre for Student Leadership and
Structures, Division for Student Affairs, focused on training experiential educators so that their
programmes may receive recognition on students’ academic transcripts. This ensures that SU’s
offering in the co-curricular space adheres to learning and teaching principles, standards of rigour
and best practice. Our experiential educators are committed to quality service provision, and many
student structures and departments have embraced this process as a valuable development
opportunity. Awareness and buy-in is growing and the Co-Curriculum Office is receiving an increasing
number of enquiries and applications for recognition. Twelve co-curricular courses are currently
recognised on the academic transcript.
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The focus of Student Governance in the reporting year was on developing and implementing a goodgovernance and accountability framework. This included an overhaul of financial processes towards
increased transparency, fiscal discipline and the ethical utilisation of funds. A code of conduct, a
clearer evaluation process and role descriptions for student leaders were also developed. This forms
a strong foundation and sound platform for handover to future Students’ Representative Councils
(SRCs) so as to build continuity. The formalisation of systems, processes and training paved the way
for a successful student-led co-curricular recognition application. A programme of further
development and ongoing service beyond the SRC term was consolidated through a visit to the
University of Ghana, in partnership with SU International.
The Centre for Student Leadership and Structures (CSLS) online short course entitled JustLead! will
welcome its first cohort in December for a three-day residency period in Stellenbosch. This
programme, with participants from higher education and non-governmental partners from across
South Africa, offers an opportunity for the CSLS to position itself as a hybrid learning partner,
broadening access to non-traditional SU partners by offering full bursaries to 25% of each cohort.
This leadership course marks the start of the blended learning offering of the Division for Student
Affairs (DSAf).
The student leaders conference SULeads is an innovative way to expand leadership learning, which
normally includes only positional leaders, to all students at SU. More than 1 400 SU student leaders
attended this year’s programme on 9 and 10 September, which offered a new, process-driven
approach to leadership development.
Various support mechanisms for the student community
The Unit for Academic Counselling and Development offers an online short-course (“SU Study
Success”) for students to develop their academic skills.
The Equality Unit (EqU) offers a range of new pathways and processes for students and staff to report
experiences of unfair discrimination, harassment, sexual harassment and victimisation. These
include alternative dispute resolution through mediation, innovative tools to monitor serious
incidents, and an online Calisto-type tool to report sexual harassment. The Unit also offers a
programme to support LGBTI students, and continues to inform RCs and student communities of
proactive measures to address institutional injustice and social justice issues in contemporary South
Africa.
Over the past year, EqU has continued its comprehensive institutional HIV and gender-based violence
response actions. Through case management (six official and 15 unofficial complaints), training and
interventions, the Unit has expanded its services for staff and students who experience unfair
discrimination and sexual or other harassment. Key events in the reporting period include Prof Wim
de Villiers’ recent appointment as chair of the Higher Education & Training HIV/Aids Programme
(HEAIDS) board. Also, DSAf and EqU hosted a reading from the book Becoming him - a trans memoir
of triumph by author Landa Mabenge, and presented recommendations from the #EndRapeCulture
report at the SU Women’s Forum annual general meeting. Two EqU representatives and Prof Nico
Koopman visited Simon Nkoli’s mother in Sebokeng to consult her on naming the EqU and Disability
Unit (DU) building at 39 Victoria Street “Simon Nkoli House”. Moreover, the HIV Policy is being
reviewed after it was considered by the Institutional Forum. EqU also assisted the Division for
Research Development (DRD) at their team-building session by facilitating talks on “Creating space
for courageous conversations and sharing around social justice topics” and “Learning to listen and
daring to speak”.
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The Unit for Psychotherapeutic and Support Services (UPSS) and Campus Health Services have
continued their collaboration with ER24 in the provision of an integrated 24-hour crisis service. ER24
assists with after-hours care, as well as during office hours should an urgent need arise.
DSAf has finalised the universal design framework for living and learning through the work of the DU.
In another highlight, Council adopted the Disability Access Policy on 26 March. The policy took effect
on 1 April, and its roll-out across all RCs has begun. The Disability Access Policy broadens disability
inclusion to all departments on campus and – in addition to students – includes staff and campus
visitors as well. It therefore applies to all campus environments; not DU alone.
To improve their employability, students can now access and register on our new career services
management system called MatiesCareers. This service is available to companies, pre-final and finalyear students as well as alumni. Students only need their SU log-in details (username and password)
to register, and enjoy 24/7 access to the platform.
Psychological Services have expanded their offering with a series of psycho-educational drives and
campaigns in various modalities, including face-to-face, groups, blended learning and radio. In
collaboration with the SRC, DisMaties, residences, the departments of Drama and Journalism,
student societies and Campus Health Services, a series of events were hosted for the suicide
prevention campaign. Mental Health Day was hosted on 10 October, and the entire week was
devoted to sharing information with students. In addition, psycho-educational presentations aimed
at the early recognition and management of mental health issues were offered to faculties and
residences. The Centre for Student Counselling and Development (CSCD) also developed protocols
on crisis and rape interventions to facilitate support across campus.
The DSAf communication and media coordinator has developed a broad e-footprint, having
established a Facebook page and a website for the Division. The Facebook account has already
achieved over 38 000 views. Push-and-pull information flows enable extremely fast and efficient
communication with, and the gathering of information from, students.
Student engagement and conversations
The 2018/19 SRC attribute much of their success to collaborative problem-solving. Highlights include
campus-wide initiatives to address student hunger, supporting smooth student registration
processes, the revision of the Student Constitution, as well as the collaboration around mental
health. They worked with members of the Rectorate, DSAf, Finance, Bursaries and Loans, Alumni
Relations, Campus Health Services as well as other positional and non-positional student leaders to
serve their constituency. This approach not only resulted in sustainable change, but also led to the
development of relationships and networks for the ongoing support of SRC members’ leadership
learning and growth.
SU has increased the number and frequency of student conversations in residences, student
organisations and the cluster system. More themed conversations are taking place, in part facilitated
by our staff, especially around themes of equality, equity, transformation, gender, identity and
language. One such example is the Listening Café hosted by the CSLS. These events are attended by
SRC members, other invited student leaders and SU management.
In 2018, DSAf increased their planned engagements, involved senior SU leadership (DVCs and the
Rector) in a wide range of student panel discussions, and expanded their role of hosting and taking
part in regular events with students. This is in addition to the inclusion of senior and executive
directors in student events.
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Ultimately, the aim is to build a relationship of trust between SU managers and student leaders in
order to resolve issues through dialogue, plans and actions.

3. Size and shape
Strategic intent
The size of SU in 2030 is planned for a realistic growth in student numbers, which can be
accommodated on the present SU campuses by means of an appropriate physical spatial
development plan. The shape is based on a desired student corps composition and a variety of
teaching and research programmes that meet the envisaged needs of South Africa.
Context
The size of the University’s student corps largely determines SU’s revenue, the extent of student
support to be provided by faculties and support divisions, as well as the need for physical
infrastructure. The shape of SU refers to, inter alia, the undergraduate/postgraduate student ratio,
the demographic composition of the student corps, and student distribution across broad
disciplinary groups.
Current student count per faculty
The following tables indicate the size and shape of the current SU student corps.
Table 2: Composition of students by faculty and study level
2018 student numbers (June survey)
Faculty

Undergraduate

Postgraduate

Special
students

Total

% share

Economic and
Management Sciences

5 244

3 422

261

8 927

28,1%

Arts and Social
Sciences

3 287

1 438

261

4 986

15,7%

Medicine and Health
Sciences

2 533

1 739

316

4 588

14,4%

Engineering

3 081

929

85

4 095

12,9%

Science

2 230

817

92

3 139

9,9%

AgriSciences

1 575

566

49

2 190

6,9%

Education

1 069

775

10

1 854

5,8%

Law

447

438

6

891

2,8%

Military Science

462

90

2

554

1,7%

Theology

240

292

9

541

1,7%

Total

20 168

10 506

1 091

31 765

100,0%

% distribution

62,7%

33,0%

4,3%
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The student numbers in table 2 may also be arranged according to broad disciplinary groups to
provide another perspective on the shape of SU’s programme offering:
(a)
(b)
(c)

The broad field of natural sciences (Medicine & Health Sciences, Engineering, Science,
AgriSciences): enrolment share 44,1%
The broad field of management sciences (Economic & Management Sciences, Military
Science): enrolment share 29,8%
The humanities (Arts & Social Sciences, Education, Law, Theology): enrolment share 26%

SU’s shape points to a significant proportion of SET (science, engineering and technology) students.
SET programmes are typically more expensive to offer, but fortunately have the potential to draw on
a third income stream (i.e. other than study fees and state subsidies) and help meet the need for
scarce skills in South Africa.
Table 2 also indicates that approximately a third of SU’s students are postgraduate. This is a pertinent
feature of SU as a research-intensive university, boasting the highest number of research outputs
(master’s degrees, doctorates and publication units) per full-time equivalent academic in South
Africa. Postgraduate students are crucial in the quest to multiply SU’s research outputs, but generally
require more individual supervision than undergraduate students.
Student demographics
Student enrolment management is accomplished by means of annual discussions with deans to set
targets for undergraduate and postgraduate intakes per programme, as well as for student racial
demographics. Actual and projected student numbers as at the end of June 2011, 2018 and 2025 are
shown in table 3.
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Table 3: Current state and future projections for all SU students by study level and race
Study level | Race

ACTUAL

PROJECTED

Compound change
(2018 actual-2025)

2011

2018

2018

2025

3 439
1 237
4 676
26.5%

3 262
2 011
5 273
38.1%

3 201
2 076
5 277
39.3%

3 057
2 647
5 704
46.4%

-0.92%
4.00%
1.13%

12 711
4 609
17 320
26.6%

12 528
7 640
20 168
37.9%

12 322
7 471
19 793
37.7%

11 591
10 152
21 743
46.7%

-1.10%
4.14%
1.08%

1 718
1 759
3 477
50.6%

1 958
2 092
4 050
51.7%

1 902
2 132
4 034
52.9%

2 173
2 394
4 567
52.4%

1.50%
1.95%
1.73%

2 934
2 217
5 151
43.0%

2 398
2 413
4 811
50.2%

2 420
2 349
4 769
49.3%

2 457
2 480
4 937
50.2%

0.35%
0.39%
0.37%

689
457
1 146
39.9%

852
793
1 645
48.2%

821
694
1 515
45.8%

879
775
1 654
46.9%

0.45%
-0.33%
0.08%

5 341
4 433
9 774
45.4%

5 208
5 298
10 506
50.4%

5 143
5 175
10 318
50.2%

5 509
5 649
11 158
50.6%

0.81%
0.92%
0.86%

863
236
1 099
21.5%

847
244
1 091
22.4%

972
322
1 294
24.9%

895
409
1 304
31.4%

0.79%
7.66%
2.58%

18 915
9 278
28 193
32.9%

18 583
13 182
31 765
41.5%

18 437
12 968
31 405
41.3%

17 995
16 210
34 205
47.4%

-0.46%
3.00%
1.06%

First-time entering first-years

White/unknown
BCIA
TOTAL
% BCIA
Undergraduate

White/unknown
BCIA
TOTAL
% BCIA
Postgraduate (before master's)

White/unknown
BCIA
TOTAL
% BCIA
Postgraduate (master's)

White/unknown
BCIA
TOTAL
% BCIA
Postgraduate (doctoral)

White/unknown
BCIA
TOTAL
% BCIA
Postgraduate (total)

White/unknown
BCIA
TOTAL
% BCIA
Occasional students

White/unknown
BCIA
TOTAL
% BCIA
All students

White/unknown
BCIA
TOTAL
% BCIA

The total number of students at SU by headcount was 31 765 at the end of June 2018, which was
3 572 more than seven years prior, in 2011. The faculties’ enrolment planning indicates a reduced
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total student population increase over the next seven years (an increase of 2 440 students by 2025)
at a compound annual growth rate of 1,06%.
In 2018, the proportion of black African, coloured, Indian and Asian (BCIA) students at postgraduate
level (50,4%) was significantly higher than at undergraduate level (37,9%). SU has set itself a strategic
goal to broaden its student diversity. Over the past seven years, SU’s total percentage BCIA students
grew from 32,9% in 2011 to 41,5% in 2018. It is projected that this percentage will further increase
over the next seven years to 47,4% by 2025.
The most significant change in student demographics was that in first-time entering undergraduate
students, where BCIA students increased from 26,5% in 2011 to 38,1% in 2018. By means of focused
recruitment drives and bursaries, SU aims to increase the proportion of BCIA first-year
undergraduates to 46,4% by 2025.
Application trends
By the end of September, the University had received a total of 39 629 first-year applications for the
2019 intake. Of these, 33 857 were from new first-time entry (NF) applicants. Approximately 73% of
the total pool of NF applications were from BCIA students.
Of the 33 857 NF applications, approximately 17 502 (51,6%) were complete applications that could
be considered for an admission offer. Over the past three intake years, there has been a growth of
13% in the number of complete applications from BCIA candidates and a decline of 13% in complete
applications from white candidates. The most significant growth over the past three years has been
that in complete applications from black African students (23%).
Increasing the applicant pool
The Division for Student Access initiated a focused project to increase the BCIA applicant pool by:
 waiving the application fee for applicants from quintile 1, 2 and 3 schools as well as for
students who provide a motivation for exemption or are recruited by our recruitment team;
and
 following up top achievers with incomplete applications.

Increasing enrolments
Financial assistance and accommodation are among the main barriers to higher education access,
especially at Stellenbosch University. In this regard, the Division for Student Access launched a
communication campaign that prompted admitted applicants who, according to the information
provided on their SU applications, could qualify for the National Student Financial Aid Scheme
(NSFAS), to apply for assistance from the scheme. Furthermore, students who had already been
verified as NSFAS beneficiaries were requested to confirm their NSFAS applications with a reference
number, and were offered a place in residence with the initial residence acceptance amount
exempted. Approximately 200 students were targeted in this way and secured place in residence.
The SU Recruitment Bursary project also plays a significant role in placing top-achieving BCIA
students in residence and affording them access to SU. A place in residence forms part of the
integrated offer made to these candidates.
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In summary, 898 (41%) of all first-years in residence in 2018 received either an SU recruitment
bursary or funding from the Department of Higher Education and Training (DHET)/NSFAS (see figure
1 below).

Figure 1: Bursary profile of all first-years in residence, by bursary category

Table 4: Bursary allocations to first-years in residence, by race
Bursary category

Black African

Financial need and
recruitment

355

383

Other bursaries

40

Total bursaries
No bursaries
Total number of
first-years in res
Percentage
bursaries by racial
group

Coloured Indian/Asian

White

Grand total

%

68

92

898

42%

25

10

589

664

30%

395

408

78

681

1562

72%

97

49

16

459

621

28%

492

457

94

1 140

2 183

100%

80%

89%

83%

60%

72%

As can be seen from table 4, approximately 80% of black African and 89% of coloured first-years in
residence received bursaries. Nearly 60% of white first-years in residences were awarded first-year
merit bursaries based on their Grade 12 average.
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Figure 2: Overall racial profile of all students residing in SU student housing, 2018 (n = 7 785)
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Key enrolment trends in 2018
The top ten enrolment trends for the 2018 intake were as follows:
1. Overall enrolment trends: The number of provisionally admitted NFs increased marginally
(by 0,4%) from 2017 to 2018, while the number of enrolments decreased by more than a
percentage point (1,4%). This resulted in a 0,8 percentage point drop in the enrolment rate
from 46,1% in 2017 to 45,3% in 2018.
2. Prediction of enrolment: Population group, home province and programme choice were the
three most important factors in predicting whether a student would enrol or not.
3. Population group trends: The enrolment rates for black African (28%) and Indian/Asian NFs
(22%) were significantly lower than for coloured (52%) and white NFs (54%).
4. Home language trends: The enrolment rates of NFs with Afrikaans as their home language
(±60%) were significantly higher than those of NFs with a home language other than
Afrikaans (±40%).
5. Home province trends: The enrolment rates of NFs from within the Western Cape (61%)
were almost twice as high than those from outside the province (33%).
6. Programme choice: The enrolment rates of NFs admitted to their first-choice programme
(56%) were nearly double the enrolment rates of NFs admitted to their second (30%) or thirdchoice (26%) programmes.
7. Application mark: NFs with an application mark of 80% or higher showed the strongest
growth in admissions and enrolments over the period 2016 to 2018, with 5% growth in
enrolments from 2017 to 2018, and 22% from 2016 to 2018.
8. Socio-economic status: The enrolment rates in the medium to high socio-economically
disadvantaged groups were significantly lower than in the no and low socio-economic
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disadvantage groups. Only 13% of enrolled first-years were from medium to high socioeconomically disadvantaged groups.
9. Stellenbosch strengths: The academic reputation of the University was the top reason for
enrolling at SU across all population groups. The perception of SU as being stable and safe
was the second to third most important reason.
10. Barriers for access to Stellenbosch: Two major categories were identified as barriers for
access, namely (i) insufficient financial support, no affordable accommodation near campus,
and transport issues, and (ii) Afrikaans, media reports about SU, and not fitting in with the
SU culture.

Recruitment actions to meet enrolment targets
With an intentional focus on recruiting BCIA students, and at the same time attracting academic
achievers to Stellenbosch University, the Centre for Student Recruitment and Career Advice
identified a list of high-priority schools based on application and registration data for direct
marketing purposes. More than 250 schools were subsequently visited in the Western Cape,
Gauteng, KwaZulu-Natal, the Eastern Cape, Free State and Limpopo.
Relationships were forged by means of motivational workshops for learners, Grade 9 subject choice
information sessions, keynote addresses at educator conferences, participation in discourses with
the Western Cape Education Department, collaboration with iThemba LABS, participation in the
ESKOM Expo for Young Scientists, and liaison with other education constituencies.
Partnerships were formed through the SU Centre for Pedagogy (SUNCEP), the Centre for Invasion
Biology’s Iimbovane project and the Division for Social Impact’s High Science meets High Schools
project so as to reach out to disadvantaged schools.
Student Recruitment specifically utilised the Talent Development Programme – a joint project
between the Department of Science and Technology and SUNCEP – to recruit students from the
designated groups. SU staff attended programme workshops in Kimberley (Northern Cape),
Kroonstad (Free State), Machadodorp (Mpumalanga) and Newcastle (KwaZulu-Natal).
One of the highlights of the recruitment cycle in the second half of the year was the Maties on the
Move event in Randburg, Gauteng. More than 1 600 provisionally admitted learners and their
parents attended an information evening, where they were addressed by the Rector.
Representatives of nine faculties also participated.
Similar initiatives were undertaken in the Eastern Cape, where Student Recruitment visited targeted
schools in the Uitenhage-Port Elizabeth region with a high concentration of academic achievers who
may consider enrolling at SU. Interactions included promotional, motivational and leadership
sessions for learners, as well as information sessions for parents and teachers.
In conjunction with the faculties, provisionally admitted students and their parents were also
afforded the opportunity to meet the deans and students on campus during the second semester.
The value of electronic marketing is evident in the high number of visits to the Maties.com website
(currently 96 188 unique visitors and over 272 060 views) and the Future Maties Facebook page
(currently 20 569 followers with an estimated reach of 440 391 page views and 27 043 engagements).
Other digital platforms, such as Twitter, Instagram and video clips, are also utilised as promotional
media. Student Recruitment also created a closed Facebook page for all recruitment bursary
students who had accepted the bursary offer. The aim of this group is to share relevant and
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interesting information, and to afford bursary students an opportunity to get to know one another
before they arrive on campus in 2019. More than 1 307 bursary offers were made.
In support of all recruitment, admissions, residence placement and financial aid activities, the
Contact and Client Services Centre offers excellent services to prospective and current students as
well as the broader public. From January to October, the Centre handled more than 193 765 contacts,
including telephone calls, e-mails, faxes and LiveChats (the web-based chat function offered on the
www.maties.com page). Approximately 65% of all contacts were with prospective students. Of the
callers attended to, approximately 27% preferred to communicate in Afrikaans, 72% in English and
1% in African languages (i.e. isiXhosa and isiZulu).
In September, 76,22% of phone calls were immediately successfully resolved, obviating the need for
callers to follow up repeatedly. This high average of first-call resolution was 13% better compared to
September 2017.
Quality assurance assessments for the Contact and Client Services Centre are performed every two
weeks. Service quality is measured against three criteria, namely customer delight and experience,
first-call resolutions and compliance. The Centre consistently achieved between 80% and 90% for
customer satisfaction.

New admissions policy for 2018 onwards
Council approved a revised Admissions Policy for SU at an extraordinary meeting on 11 February
2017, which took effect on 1 March 2017, when 2018 applications opened. The revised policy
expands SU’s admission criteria beyond the academic achievement and racial classification of
applicants to also include students’ socio-economic status.
Decisions on admission to SU are aligned with the principles of academic excellence through diversity
and inclusivity. These factors must work in tandem, and not in competition. Therefore, it is important
for the University to attract the best candidates, regardless of race, including the best BCIA
candidates and the best candidates with a lower socio-economic status (SES).
Admission based on academic excellence
As reflected in the application and admission data for the 2018 NF cohort, Stellenbosch University
again lived up to its reputation as the university of choice among top achievers.
NFs with an application mark of 80% or higher showed the strongest growth in admissions and
enrolments over the period 2016 to 2018, with 5% growth in enrolments from 2017 to 2018, and
22% from 2016 to 2018. Approximately 33% of provisionally admitted students in 2018 had an
application mark of 80% or higher (based on their Grade 12 school marks), which was marginally
higher than the percentage for 2017 (see figure 3).

18

Figure 3: Distribution of admissions by application mark, 2016–2018
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The most important trends among top achievers were as follows:






The growth in provisionally admitted top achievers from 2017 to 2018 was mainly among
black African NFs (who increased by 37%). The 2018 admitted top achievers included 47 NFs
who preferred not to disclose their race.
Enrolments of black African top achievers have shown a high growth rate for two consecutive
years, doubling from 81 in 2016 to 162 in 2018.
The enrolment rates for coloured, Indian/Asian and white top achievers increased by two to
three percentage points from 2017 to 2018.
o In 2018, coloured NFs had the highest enrolment rate among the top-achieving
population groups.
o Indian/Asian top achievers had the lowest enrolment rate, at 19% in 2018.
o The enrolment rate for black African NFs decreased marginally this year after a
significant increase from 2016 to 2017.
Although the other population groups showed higher growth rates in terms of enrolments
over the past two years, white NFs still constitute the majority of top achievers (67% of
admissions and 75% of enrolments in 2018).

Admission based on race
The University aims to achieve at least those demographic representation targets for race it sets
annually in conjunction with DHET, or a higher target considering the demographic makeup of the
candidate pool qualifying for study in a particular programme.
The policy, and the aspirational targets set each year, will be adapted to reflect the progress made
with eradicating the effects of apartheid and racial division at the University and in the broader
community. The long-term objective of the policy must be to achieve a situation where redress is no
longer required.
Guided by the policy’s principle to maintain and promote academic excellence through diversity, the
University in 2018 admitted a diverse first-year student corps with the potential to succeed.





Both the black African and the Indian/Asian NFs showed strong growth in their number of
admissions and enrolments from 2017 to 2018. For both groups, admissions increased by
17%. Due to a decrease in the enrolment rate for black African NFs, their enrolments
increased by only 9%. Indian/Asian NF enrolments increased by 18%, although from a small
base.
The number of provisional admissions and enrolments of coloured NFs declined by
approximately 10% from 2017 to 2018.
The number of admissions and enrolments of white NFs declined as well, albeit by a smaller
margin.
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Admission based on socio-economic status (SES)
The University recognises the need to reserve places for socio-economically disadvantaged students,
regardless of race, who achieve the minimum requirements for a chosen programme, but who would
not otherwise be admitted to that course of study. However, the University must be satisfied that
any applicant, regardless of race or SES, has the ability to successfully complete the programme to
which he or she seeks admission.
The percentage of NFs in the high socio-economic disadvantage category increased by one
percentage point from 7% in 2017 to 8% in 2018.



The majority of Indian (91%) and white (99%) newcomer first-years in 2018 indicated either
no or low socio-economic disadvantage.
Approximately two thirds of coloured NFs indicated no or low socio-economic disadvantage,
while black African NFs were fairly equally distributed across the low, medium and high
disadvantage categories.

The overall distribution by socio-economic category and population group for 2018 is illustrated in
figure 4 below. A high score in the figure implies a significantly high socio-economic disadvantage
status.
Figure 4: New first-time entry student distribution by socio-economic category and population
group, 2018 (final registration, excluding the Faculty of Military Science)
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It could probably be argued that the number of enrolled newcomer first-years from socioeconomically disadvantaged backgrounds should have increased more, taking into account that the
number of NFs at Stellenbosch University who are fully funded by the new DHET NSFAS funding
model grew significantly from 312 in 2017 to 1 157 first-years in 2018. Yet the NSFAS bursary scheme
considers only family income as allocation criterion. SU’s socio-economic score, on the other hand,
also includes factors such as disadvantage of the school where the student matriculated, firstgeneration student status, and whether the family receives state social support grants.
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4. Programme renewal
Strategic intent
SU provides programmes that are relevant for entrants into the present job market and can be
offered cost-effectively.
Context
Since the needs of the job market are rapidly changing and tertiary training has become exceptionally
costly, it is imperative for SU’s programme offering to be regularly reviewed. Delivering graduates
through its teaching programmes is a core activity of the University and remains the largest source
of revenue for SU’s main budget. Quality education must be maintained, but should still be costeffective to ensure that there is sufficient institutional capacity available for research and social
impact.
Over the past decade, the composite growth percentage for SU student enrolments (per capita) has
increased at a much higher rate than SU staff numbers. Due to a few cycles of tight SU institutional
budgets, staff efficiency probably cannot be increased any further. The desired levels of service
delivery continue to come under pressure. Moreover, neither state subsidies nor tuition fees are
expected to increase considerably to fund additional academic capacity. Therefore, one of the few
remaining opportunities for efficiency improvements is systemic programme renewal.
Programme renewal goes far beyond direct cost-efficiency improvements. It should also include
other aspects, such as:
(a)
(b)
(c)
(d)

curriculum redesign;
enrolment selection;
supplementary student support; and
ICT utilisation.

Programme renewal impetus
Since 2016, there has been significant collaboration between programme coordinators in faculties
and professional support services staff in the L&T RC’s divisions to renew certain elements of
programmes. This year has also seen the introduction of University Capacity Development Grant
(UCDG) funding from DHET to support programme renewal activities at SU.
The programme renewal process is a holistic institutional project that focuses on identifying at least
one candidate programme for renewal per faculty each year. Table 5 below indicates the programme
renewal activities in 2018. Another significant step forward came in October when SU’s Committee
for Learning and Teaching accepted guidelines that clarify the respective roles of faculty programme
committee chairs and programme leaders to systematically drive academic programme renewal in
faculties.
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Table 5: UCDG-funded programme renewal activities in 2018
Faculty

Programme renewal activities

AgriSciences

Generic, integrated framework and online learning
material for group work in Food Science.
Development of remote-sensing lectures for Plant and Soil
Sciences programme.
Forestry programme renewal in preparation for hybrid
delivery.

Arts & Social Sciences

Renewal of BA (Language & Culture).
Holistic approach to renewal of BA programmes.
Strengthening of academic offering committee to
facilitate programme renewal.

Economic & Management Sciences

Revision of BCom.
Economic Sciences postgraduate curriculum.
Development of four-year B degree in Data Science.
Development of new Postgraduate Diploma in Strategic
Human Resources Management.
Renewal of MCom Industrial Psychology programme.
Horizontal and vertical alignment in Logistics module
chains.
Undergraduate module renewal as part of preparation for
2019 School of Public Leadership external review,
alignment with paradigm shifts in theory, and articulation
with new diplomas.
Introduction of Advanced Diploma in Public Accountability
at level 7 of the National Qualifications Framework.

Education

Implementation and evaluation of renewed BEdHons, BEd
and PGCE.
Detailed planning for implementation of MPhil (Higher
Education) and MPhil (Education and Training for LifeLong Learning) in 2020.

Engineering

Evaluation of blended learning initiatives in Simulation
442 and Material Science A 244.
Development of postgraduate modules in Fire Engineering
in blended mode.

Law

Renewal of LLB

Medicine & Health Sciences

Renewal of MBChB

Military Sciences

Renewal of BMil (Technology).
Planning workshops for faculty-wide programme renewal.

Science

Rethinking programmes in Science, e.g. the identity of the
BSc at SU, the identity of each programme/stream, etc.

Theology

Renewal of BTh
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Joint faculty and support division actions towards programme renewal
The regular meetings with the vice-deans and programme coordinators facilitate cross-faculty
discussions to raise critical questions and share good practice. These forums also incorporate the
bigger project team, including representatives from the L&T RC, such as the Senior Director: Learning
and Teaching Enhancement (LTE), staff from CTL, CLT and the Language Centre, the Senior Director:
Information Governance (IG), and staff from Academic Planning and Quality Assurance.
CLT, through its advisers and the blended learning coordinators (BLCs), forms part of the institutional
programme renewal initiative, providing expert guidance and support for the meaningful integration
of learning technologies with renewed curricula. With its strategy of placing BLCs and advisers in the
faculties, the ICT lecturer support programme has had a positive impact on the university
community. Interventions in 2018 included consultations, workshops, newsletters and discussion
forums. A growing number of modules as well as programmes have been renewed through the
integration of ICT in a blended learning approach. This not only saves lecture time, but fosters more
self-directed learning by students in preparation for contact sessions with academics.

5. Multilingual programme offering
Strategic intent
To facilitate student access to SU by enabling students to study in their preferred language (Afrikaans
or English) as far as reasonably practicable. The intention is specifically to secure more enrolments
from the BCIA student market.
Context
As discussed in the section “Size and shape” above, SU needs to attract a much higher number of
students from the BCIA communities in future. Following extensive discussions with several student
groupings, staff and external stakeholders, SU decided that it would pursue an inclusive multilingual
offering. A new Language Policy was adopted by Senate and Council in June 2016 and
implementation commenced on 1 January 2017.
The University is now positioned as a world-class multilingual South African university – one of the
few in this category – which is sorely needed in a country with 11 official languages. It is therefore
vital for the University to ensure that language does not serve as a barrier to access, but as a tool for
success, especially in diverse educational settings. This makes the promotion of multilingualism
without exclusion a key distinguishing characteristic of Stellenbosch University.
The Language Policy offers various options for utilising the languages of teaching in lectures, namely:
(a) using Afrikaans and English in separate class groups where this is reasonably practicable and
pedagogically sound; (b) using Afrikaans and English in a single class group, where all information in
each lecture is conveyed in at least English, accompanied by summaries or emphasis on content in
Afrikaans; and (c) using only one language where the assigned lecturer is proficient to teach in
Afrikaans or English only. In addition to the lectures, students are supported in Afrikaans and English
during a combination of appropriate, facilitated learning opportunities (e.g. consultations in office
hours, or routinely scheduled tutorials and practical sessions). Simultaneous interpreting and ICT
(e.g. podcasts and vodcasts) are also employed to support students’ understanding of module
content by way of more than one language.
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Towards the end of 2018, faculties and RCs compiled their context-specific language implementation
plans within the parameters of the Language Policy. Language implementation in and beyond the
classroom is funded from additional institutional resources and supported by various mechanisms
offered by the Language Centre.
SU keeps track of its multilingual undergraduate teaching offering, as table 6 below shows. The
percentages have been calculated by comparing the total number of students in a module multiplied
by the credits of the module offered, and summing for all modules offered in that particular language
mode.
Interestingly, the utilisation of parallel-medium teaching continues to grow. This mode is largely
available in the earlier study years of academic programmes. A surprising finding is that the utilisation
of dual-medium teaching in the same class group has slightly decreased since the implementation of
the new SU Language Policy. The recent increase in single-medium instruction is primarily due to a
larger number of appointed academics being proficient to teach in English only. It should however
be noted that, in all teaching modes, supplementary learning facilitation (e.g. tutorials) is available
to students in both Afrikaans and English, and sometimes in isiXhosa.

Table 6: Undergraduate teaching offering by language mode

Afrikaans and English to PARALLEL class
groups (parallel-medium)
BOTH Afrikaans and English in the SAME
class group (double-medium)
SINGLE-LANGUAGE Afrikaans or English
to the entire class group (single-medium)

2014

2015

2016

2017

2018

16,6%

15,4%

17,5%

20,9%

21,6%

62,9%

69,5%

69,5%

64,6%

61,4%

20,4%

15,1%

13,0%

14,5%

17,0%

Support from the Language Centre
The Language Centre’s main strategic thrust is the advancement of multilingualism in line with the
pursuit of multilingualism in the University’s Language Policy (2016).
In 2018, 2 830 students across seven faculties were assisted with academic literacy and professional
communication courses, and 381 enrolments were recorded for language acquisition-related
modules. To date, the English for Academic Purposes (EAP) programme has been presented mainly
to international students who have a pre-academic command of English, but have been accepted by
a faculty to study towards a degree. In the reporting period, however, the programme was for the
first time also offered to 34 local students enrolled for the Extended Degree Programme (EDP). The
two-year-old Comms Lab shows great promise with a total of 84 enrolments as well as the acquisition
of internal clients such as the Bureau for Economic Research, the Centre for Renewable and
Sustainable Energy Studies, the Office of the Deputy Vice-Chancellor: Strategy and
Internationalisation, the Law Clinic and Corporate Communication’s Content Hub. External clients
include Mediclinic Corporate, the Rupert Foundation, Transnet Port Terminals Cape Town and the
Western Cape Provincial Government.
The Writing Lab provided 3 014 consultations between January and mid-October, with a projected
total of 4 175 consultations for the year. Altogether 1 007 postgraduate students were
accommodated in 62 writing workshops and short courses up until mid-October. This year, writing
workshops were for the first time offered to students of the Africa Centre for HIV/Aids Management
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(ACHAM) and the Africa Centre for Scholarship (ACS). True to the Writing Lab’s approach, the
students were met “where they’re at” – literally. In July and August, writing workshops were offered
on site in Johannesburg, Durban, Bloemfontein, Maseru, Windhoek and Gaborone for ACHAM, and
at Makerere University in Kampala, Uganda, and Strathmore University in Nairobi, Kenya, for ACS.
The ACS workshops were based on collaboration between SU and other African universities.
The Reading Lab, established in 2014, has proved itself sustainable after its initial three-year strategic
funding period ended in 2016. A total of 3 324 consultations and workshops were provided for
students across six faculties in 2017, and similar performance is expected in 2018. A highlight has
been a pilot project with bursary holders from the Ikusasa Student Financial Aid Programme (ISFAP).
Professional language service
Over the last 13 years, a highly professional language service has been established that delivers
translation, editing and interpreting services in more than 15 languages to a variety of clients on and
off campus. In 2018, the Language Service focused on streamlining internal processes, improving
quality control procedures, and expanding the pool of freelance subcontractors in response to the
increased demand for editing and translation services. An additional, sought-after service is plain
language and communication design, which has seen uptake from, among others, SU’s Human
Resources Division and the Centre for Renewable and Sustainable Energy Studies, as well as external
companies such as Sanlam’s Group Communication Division.
Educational interpreting service
In 2018, 7 077 lectures were scheduled for interpreting. In addition to standard educational
interpreting services, the Interpreting Service has diversified its offering to provide value-added
services for existing partners - faculties and departments that already make use of its interpreting
services - thereby enabling a truly multilingual learning and teaching offering across various learning
pathways. These services include the collation and dissemination of terminology lists, transcription
of interpreted lectures, and the interpreting of lecture podcasts (ultimately making available a
bilingual version of a lecturer’s podcast to students). Capacity-building, streamlining of existing
processes and the implementation of pilot projects for further roll-out were priorities in 2017, and
continued to gather pace in 2018. A South African Sign Language (SASL) interpreting service was
successfully implemented for two deaf students in the Faculty of Education (more details below).
Moreover, a pilot project in isiXhosa educational interpreting was launched for a module in the
Faculty of Arts and Social Sciences EDP, showing great promise for expansion in the future, given
sufficient capacity. Conference interpreting for several high-level internal meetings was also
provided to further strengthen the University’s multilingual profile.
Addition of South African Sign Language (SASL) interpreting
Last year (2017) was the first year that SASL interpreting was added to SU’s language offering. An
SASL interpreting trial was implemented for deaf students in the Faculty of Education, for which the
Language Centre cooperated closely with the DU. This service in the BEd programme continued in
2018. The long-term goal is to develop the service so as to make the BEd programme accessible to a
larger number of deaf students, provided that sufficient funding is secured for both the SASL
interpreting and the various other measures required within and beyond the Faculty of Education to
support these students.

25

Promoting individual multilingualism
Apart from the focus on institutional multilingualism, which has traditionally been part of the
Language Centre’s mandate, the Centre has placed additional emphasis on individual and community
multilingualism in the reporting period. This derives from a deep understanding of the importance
of language as a tool to broaden access with success, with an emphasis on social impact. A specific
priority is to improve staff and students’ attitude towards the value of individual multilingualism.
Altogether 75 invited students and staff from all ten faculties and various professional academic
support services (PASS) environments attended Language Day (28 September), themed
“Multilingualism @ SU: Creating an enabling environment”, to discuss the value of multilingualism
and how SU can create an enabling environment for it to flourish. The event focused on
conversations about multilingualism in teaching and learning spaces and multilingualism in social
spaces. It was characterised by frank and open discussion, and yielded creative solutions and goodpractice examples. The aim was to determine what every individual can do to create an environment
conducive to multilingualism at SU.
Another priority is to improve students’ access to academic terminology in various languages. In this
regard, the Language Centre in 2018 began collaborating with faculties as an institutional partner in
the Mobilex project. Mobilex provides assistance with the consolidation and translation of academic
terminology in English, Afrikaans and isiXhosa with the aim of developing an app (mobile phone or
tablet software application) for student use.

6. ICT in learning and teaching
Strategic intent
To blend ICT with a sound tertiary educational pedagogy, with a focus on learning and not just
teaching, which will contribute to more effective and affordable learning opportunities.
Context
ICT is radically transforming the tertiary education industry from traditional, direct-contact teaching
to more open and flexible learning. Students both have and expect greater access to knowledge –
whenever, wherever. Therefore, the sensible utilisation of ICT plays an increasing part in the learning
experience of SU’s current (mostly resident) students. ICT also offers SU access to new (mostly nonresident) student markets, such as learn-and-earn students, continuous professional development,
as well as opportunities to showcase SU’s expertise and make available the University’s expert
knowledge in the broad public interest (even for free).
Lecturer support to apply ICT in the classroom
The lecturer support programme of the ICT in T&L project has made great strides in changing the
way learning technologies are integrated with the curriculum. By placing learning technology
advisers and BLCs as collaborating partners (with e.g. CTL advisers) in faculty-based teams/hubs, T&Lrelated activities have increased significantly – especially with regard to the integration of ICTs. The
BLCs have been instrumental in supporting their faculties with the integration of ICTs in a blended
learning approach, particularly in programmes currently being developed (both renewed and mode
2). The programme also reached out to other universities through the hosting of a successful African
Digital Universities Network Symposium in April. Apart from presenting the Blended Teaching and
Learning short course, the programme offers continued BLC support and development, and creates
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advanced scholarly and research opportunities for blended learning champions in the faculties and
PASS environments.
At the same time, the increase in blended learning is bolstered by the Support for Lecturers project,
which provides user support to lecturers and students utilising SUNLearn and other learning
technology systems (including Camtasia, iSpring, Relay, etc.). From a classroom support perspective,
the ICT-in-the-classroom response team (a team consisting of computer user area personnel and
managed in cooperation with the IT Division) has shown that supporting lecturers and students in
the classroom with the planned technology interventions is viable and efficient. A member of this
team can literally be at a lecturer’s side in the classroom within 5 minutes of a callout (or from the
start of the class, when requested).
The SUNLearn mobile app has now matured, and provides a very stable, extremely useful on-the-go
learning experience for both students and lecturers. Through this SU-customised mobile app (iOS
and Android), students and lecturers can gain access to their SUNLearn courses through their mobile
phones. It offers the added benefit that most of the course content can be downloaded onto the
mobile device for offline use (e.g. when at home without internet). The latest edition of the app even
enables students to do quizzes and take part in discussions offline, and then synchronise the added
discussion posts and finished quizzes once they have internet connectivity.
In the Faculty of Medicine and Health Sciences, a blended approach is used to integrate
conversational Afrikaans and isiXhosa acquisition with core courses in the clinical context, thus
equipping students to communicate with their patients or clients in their home language. There is
scope for this approach to be extended to other faculties that also require their graduate
professionals to be proficient in isiXhosa and Afrikaans, provided that sufficient staff capacity exists.
Other expansions of T&L with ICT
Through its telematic services, the CLT continues to provide an integrated mode 2 platform (hybrid
T&L offering via online learning and face-to-face block sessions) for a number of postgraduate
telematic programmes. These programmes contribute to the University’s postgraduate diversity
profile and continue to achieve good throughput rates. The BEd honours programme is already into
its second year of being successfully presented in a blended learning mode. The Nursing programmes
are planning re-curricularisation in 2019 with a view to implementing a renewed programme offering
with blended learning components in 2020.
The telematic schools project in collaboration with the education departments of the Western,
Eastern and Northern Cape is going from strength to strength, providing holistic and integrated
supplemental curriculum support to Grade 10, 11 and 12 learners. In 2018, another 188 Eastern
Cape schools have been added to the project, bringing the total number of participating schools to 1
114. The use of streaming technology now enables the project to reach even more learners. Over
the years, the project has seen a continuous rise in matric pass rates as well as growth in subsequent
bachelor’s degree passes in the schools where the telematics project had been introduced.
Through its expertise in telematic mode 2 delivery, including massive open online courses (MOOCs),
the CLT is ready to guide and support SU’s future plans for growth in mode 2-type programmes. A
service for fully online learning design is being established at the CLT, which will provide SU with
much-needed professional support for creating fully online academic offerings in the form of
MOOCs, short courses and academic modules. The plan is to create an integrated platform and
service, possibly called SUNOnline, in collaboration with IT and the Short Course Division, which will
enable departments to start providing academic offerings in the fast-growing online learning space.
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The CLT continues to expand its online learning design and support service offering. Building on the
expertise gained from the design and delivery of fully online short programmes in 2018, the CLT
facilitated targeted mode 2 workshops for a number of departments/faculties who have started
developing hybrid modules/programmes. The CLT team driving this process includes a dedicated
online learning adviser, an instructional design team, a video production team and a graphic
designer/video editor.
Next year the CLT will continue to collaborate with the SU Short Course and IT divisions to ensure
alignment between the technological and administrative processes associated with the future design
and delivery of hybrid programmes. The team also stands ready to offer targeted support for the
pilot mode 2 projects to be nominated by the vice-deans (teaching and learning) from each faculty.
A number of departments/centres have already started planning the online/hybrid redesign of their
learning material to develop more flexible, self-paced learning opportunities that could potentially
serve a wider market of distance learners. Some of these projects are listed in table 7:
Table 7: Hybrid redesign of learning material, by environment
Environment
Faculty of Economic
and Management
Sciences
Faculty of Science

Programme/module title
Strategic Human
Resource
Management PGDip
Biology 124 for BioInformatics Honours

Faculty of Science

Chemistry 124 & 144

Faculty of Science

Introduction to
Mathematics 176

Faculty of Engineering

Structures in Fire module

Faculty of Medicine
and Health Sciences

Cancer Science Research
MPhil

CREST (Centre for
Research on
Evaluation, Science
and Technology)

DIES/CREST Online
Training Course for
Supervisors of Doctoral
Candidates at African
Universities
Just Lead!

Frederik Van Zyl
Slabbert Institute for
Student Leadership
Development

Format of delivery
Mode 2/hybrid design of the postgraduate
programme for primarily online delivery.
Mode 2/hybrid redesign of the BioInformatics honours programme. Online
units of the course to be made available as
an additional resource for mode 1 Biology
124 repeat students.
Fully online versions to be offered to
students repeating the mode 1 Chemistry
144 module.
Fully online course to be offered as a
mandatory preparatory (‘bridging’) course
for undergraduate students.
Mode 2/hybrid design of an SU module,
with a fully online version potentially
designed as a CPD (continuous professional
development) short programme for
industry practitioners.
Two-year master’s programme to be
redeveloped as a fully hybrid programme
within the next two to three years.
A fully online short programme. A selection
of participants who have successfully
completed the course will be invited to
participate in a networking seminar at
Stellenbosch University in 2019.
Fully online leadership development short
programme, including a brief residential
period.
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7. New knowledge markets
Strategic intent
To disseminate SU’s knowledge to more and new markets, such as catering to the learn-and-earn
market, introducing diploma courses and more short courses, etc.
Context
At present, most of SU’s undergraduate and taught postgraduate students are enrolled as full-time
residential students, i.e. spending most of the academic year on one of SU’s campuses. For the sake
of this report, they are referred to as “mode 1 enrolments”. However, a growing number of students
only visit SU’s campuses for short block contact sessions (of a few days to a few weeks at a time)
each year. The remainder of these students’ learning is facilitated online via internet communication.
Although this learning facilitation mode is called “interactive telematic teaching” in SU’s records, this
report uses the term “mode 2 enrolments”, while it is also (internationally) known as “hybrid
learning”. Mode 2/hybrid learning can be distinguished from distance learning in the sense that the
latter often comprises fully online learning only, with no or very little face-to-face contact with the
academic faculty staff.
Currently, SU has not yet set specific targets for the number of mode 2 students it seeks to attract in
future. However, in its Vision 2040 and Strategic Framework 2019-2024, the University commits itself
to networked and collaborative learning, which entails developing a digital strategy to expand its
knowledge offering to new student markets.
Due to limitations in expanding physical infrastructure, it is envisaged that mode 1 full-time
residential student numbers will remain relatively fixed in the medium term. A longer-term
institutional strategy in respect of SU’s size and shape, with 2030 as planning horizon, can be
formulated as follows:
A two-mode medium-size university (approximately 35 000 students), consisting of
approximately 25 000 mode 1 students and 10 000 mode 2 students. Mode 1 students mostly
study full-time on campus during the normal academic terms of the year. Mode 2 is for the socalled learn-and-earn students, for whom teaching is primarily mediated technologically, with
block course visits to SU campuses during recess between terms to allow for contact sessions
with academics.
Current mode 2 offering at SU
According to SU data, total student enrolments in 2016 were 23 750 full-time equivalent (FTE)
students (30 854 by headcount). Of these, some 826 FTE students (i.e. approximately 3,48%) were
registered for mode 2 studies. It should also be noted that the one-third of SU’s student corps
enrolled for postgraduate research programmes include a significant portion who study part-time
and do not reside on one of SU’s campuses full-time.
At present, SU offers the following programmes in mode 2 format:
Faculty of Economic and Management Sciences
 Bachelor of Public Administration Honours
 Master in Public Administration
 Postgraduate Diploma in HIV/Aids Management
 Diploma in Public Accountability
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Postgraduate Diploma in Business Management and Administration
Master of Business Administration

Faculty of Medicine and Health Sciences
 Postgraduate Diploma in Nursing
 Master of Nursing
 Bachelor of Nursing Honours
 Master of Public Health Nutrition
Faculty of Education
 Bachelor of Education Honours
Faculty of AgriSciences
 Master of Food and Nutrition Science
Faculty of Military Science
 Bachelor of Military Science
Faculty of Arts and Social Sciences
 Master of Arts in Sociology

Potential new knowledge markets via mode 2 offering
Mode 2 programmes are designed with a view to new SU student markets whose higher education
needs are not met by the current full-time residential offering of SU’s programmes or the offerings
of other universities. These student markets may include the following:
1. School-leavers who passed the National Senior Certificate (NSC) examination without
exemption to access degree studies, and who want to take bridging modules in Mathematics,
Physical Science and Accounting to enable admission to university (similar to offering
SciMathUS, SU’s second-chance Grade 12 programme, in hybrid online mode).
2. Experienced persons who entered the workplace without formal qualifications and wish to
study towards undergraduate certificates and diplomas at SU (which implies that SU would
have to introduce new programmes at these qualification levels, namely Higher Education
Qualification Sub-Framework 5 and 6).
3. Candidates who obtained undergraduate certificates and diplomas, and who wish to enter
undergraduate university degree programmes (after completing bridging modules in hybrid
online mode).
4. School-leavers who passed the NSC examination well enough for access to university degree
studies, but who did not manage to secure access to SU’s mode 1 programmes due to the
limited subsidised FTE places or physical academic space constraints. To these students,
studying at SU through mode 2 may be preferable to attending other universities (which
implies that some of SU’s existing baccalaureus programmes would also have to be
presented in mode 2).
5. Students who cannot afford full-time (baccalaureus programme) studies and need to work
and earn a living while studying part-time in hybrid mode.
6. Students who completed their baccalaureus degrees, are in employment, and choose to
further their studies through short courses or part-time at postgraduate diploma, honours
or taught master’s level in hybrid mode.
7. Students who are above the typical 18-23 age bracket for higher education and are already
employed, but wish to further their qualifications or obtain qualifications in new fields of
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study.
8. International students, in particular from elsewhere in Africa, who wish to take part in SU’s
programme or short course offering.
9. Those attending CPD courses in line with professional bodies’ requirements for continued
professional registration.
Planning a preliminary model for mode 2
Short courses, postgraduate diplomas and taught master’s degrees would probably be the best
candidates for mode 2 delivery. Eventually, it may be attractive for SU to also offer undergraduate
programmes in mode 2. This would be for students who are not full-time residential, and who learn
in a blended mode of online studies combined with face-to-face contact time in blocked-week
format.
Currently (2018 academic year calendar), the mode 1 offering to residential students does not make
efficient use of the year calendar. Of the 52 weeks, 40 are utilised for mode 1 students, with:



27 weeks spent on teaching (14 weeks in semester 1, and 13 weeks in semester 2); and
13 weeks spent on examinations (six weeks in semester 1, and seven weeks in semester 2).

In most programmes, mid-term tests are scheduled during teaching weeks, rendering class teaching
less effective at those times. Furthermore, for a large part of the calendar year (exam and recess
periods), tutorial and laboratory facilities are unutilised.
The greatest win (in terms of utilising academics’ time) would be for the teaching component of the
modules offered to mode 1 students to be simultaneously internet-streamed to mode 2 students
(using SUNstream) and archived electronically for students who have to learn asynchronously.
Where new offerings are ICT-mediated, sufficient personal contact time with lecturers should be
provided during current academic recess periods, making use of an expanded academic staff corps
who would be funded from the additional income from the mode 2 offering. Sufficient face-to-face
block contact time and real-time virtual interaction over the internet would be provided to ensure
that mode 2 students and programmes still qualify for full state subsidies. Furthermore, mode 2
students would require significant online support from teaching assistants to compensate for the
lack of weekly face-to-face, interactive contact with lecturers.
Progress towards expanding SU’s mode 2 offering
In May, a task team of the Rectorate tabled a framework for SU’s mode 2 offering (“Mode 2 Hybrid
L&T Proposal based on a classical 2019 SU Academic Calendar v.12, A. Schoonwinkel”). The proposal
was subsequently workshopped with more than 50 participants from faculties and PASS divisions on
13 August. The aim was to agree on the overarching principles that SU should apply to hybrid learning
offerings; the challenges anticipated, along with their potential solutions; the most likely programme
offerings and their target student markets, and the institutional support needed to expand SU’s
mode 2 academic offering.
A first draft financial model was developed to calculate the income and full costs of mode 2
programmes. Financial breakeven shall be a prerequisite for offering any hybrid learning short
course, module or programme.
The mode 2 framework report and the workshop outputs are currently being fed into a “business
case”, which will be the subject of wide consultation with faculties, PASS environments and Senate.
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The goal is to secure institutional strategic funds to significantly expand the University’s academic
offering to mode 2 student markets.

8. Student financial support
Strategic intent
To increase student diversity and reward excellence, as well as afford academically deserving yet
poor students access to tertiary education.
Context
SU makes ample provision for student bursaries. The SU budget provides for:
(a)
(b)
(c)
(d)

undergraduate merit bursaries intended for all students;
undergraduate recruitment bursaries for BCIA students;
merit bursaries for poor students identified by a means test; and
postgraduate bursaries.

In addition, SU administers a large number of bursary grants on behalf of external contributors, such
as NSFAS (state-funded student bursaries), as well as bursary donations by companies and
philanthropic organisations, as indicated in table 8.
Table 8: Main funding sources for undergraduate bursaries and loans
Year
2018

SU main budget
R113,76 m
23%

Bequests &
donations
R6,7 m
1%

External funds

Total

R379,91 m
76%

R500,38 m
100%

The majority of SU’s coloured and black African students’ study fees are funded through some or
other form of bursary (see table 9). Excellence through diversity, which is the basis from which SU
operates, implies that all students who benefit from SU bursaries, BCIA students included, have
already proven their academic abilities at school, and that their sustained academic performance at
SU serves as a condition for the continuation of their bursary support.
Table 9: Undergraduate bursaries and loans granted to BCIA students in 2018

Race
White
BCIA

Total enrolments
12 758
7 640
20 168

Number of bursary
students
3 536
5 200
8 736

% of bursary
students by race
28%
68%
43% of total

Amount
R 132,6 m
R 367,8 m
R 500,38 m

Free education for poor students
The presidential pronouncement of 16 December 2017 introduced fully subsidised, free higher
education for poor and working-class university students starting in 2018. The definition of poor and
working-class students was subsequently extended to include currently enrolled students from South
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African households with a combined annual income of up to R350 000 for the 2018 academic year.
These grants have been phased in as an extension of the NSFAS bursary scheme.
At SU, 3 375 students qualified for this NSFAS grant for 2018, which amounted to R289,22 million.
Challenges with NSFAS
The 2017 NSFAS cycle was not properly finalised and many eligible and funded 2017 students
received their funding in 2018 only (in fact, some students are still awaiting their 2017 awards).
Furthermore, as NSFAS was not able to migrate these students to their 2018 funding cycle, they were
not reflected on any 2018 funding report, which has caused major challenges for institutions as well
as uncertainty among students. At this stage, this unfortunate state of affairs seems set to continue
in 2019, as major delays in the processing of data and payments are being experienced at NSFAS.
SU’s Centre for Undergraduate Bursaries and Loans has appointed ad-hoc staff to assist students
with general NSFAS enquiries and the NSFAS application process (also with a view to 2019), as well
as a senior financial and data analyst to work with NSFAS to ensure data quality and speed up funding
decisions and disbursements.
Ikusasa Student Financial Aid Programme (ISFAP)
Stellenbosch University was awarded the highest number of grants for first-year students in
designated programmes than any of the universities participating in the ISFAP pilot. A total of 131
SU students from households with an annual gross income of between R350 000 and R600 000
received full-cost bursaries for the minimum duration of their undergraduate studies.
The 2018 programmes and numbers for SU are as follows:




MBChB: 36
B Accounting: 36
B Engineering: 59

Apart from financial support, these students also participate in a comprehensive wrap-around
student support programme focusing on academic as well as life skills. The ISFAP students did
extremely well in their June examinations. The MBChB students passed with an overall success rate
of 99% across all modules, B Engineering students with an 80% success rate, and B Accounting
students with a 90% success rate.
Revised bursary and loans model
SU established a bursary and loans task team in February 2017. In essence, their brief was to develop
a new, financially sustainable SU bursaries and loans model, without compromising the University’s
strategic goal to maintain academic merit and increase the number of BCIA students. The task team
delivered their report in March 2018.
SU has decided to downscale its contribution to student bursaries from the institutional main budget
for bursaries and loans by 10% per annum for the next five years. The aim is to shift bursary income
to alternative sources, including increased bursary donations solicited by the Development Office.
The following recommendations by the task team were subsequently approved by Senate:


That the principle of full-cost funding to fewer students be applied in future.
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That the existing institutionally funded categories, apart from leadership bursaries, be
maintained, with the following provisos:
o Continue financial support to students in need (excluding those students supported
through the new NSFAS DHET funding model)
o Continue academic merit awards to first-year and senior undergraduate students
within more conservative brackets (i.e. students have to do even better to qualify
for a SU merit bursary)
o Continue recruitment bursaries to top-achieving BCIA undergraduate students
o Continue sport bursaries within the constraints of the incremental decline of the
allocation for bursaries from the SU main budget
That leadership bursaries be scrapped, as student leaders are already awarded significant
honoraria.
That financial support to students in need be limited to the minimum duration of studies
plus one year (n+1), and to n+2 in exceptional cases.
That external funds be sourced and directed towards financial support to students from the
“missing middle” income bracket.
That an automated allocation model be developed to accommodate restricted criteria for
bursary donations, and integrate these with institutional and internal funds.
That external funds be sourced to compensate for an incremental cut in the institutional
budget for bursaries and loans over the next years.

A number of other important considerations are receiving attention. A business analysis of SU’s
bursaries and loans processes has commenced to optimise the available funding and operational
workflow of SU’s financial aid. The value of academic as well as socio-economic support is
investigated to enhance the success rate of students, especially bursary holders. Continuation
criteria for bursaries and loans are being thoroughly investigated to make meaningful
recommendations for the utilisation of funds. It is clear that SU should identify and start managing
academically unsuccessful students at an earlier stage. To this end, DSAf has established a number
of initiatives to ensure that students have a good sense of the variety of support offerings available,
and to advise SU bursary holders and NSFAS-funded students on academic and financial
management.

Conclusion
The L&T RC continues to systematically implement strategies in support of SU’s institutional
objectives. Many of the core strategies in SU’s new strategic framework fall directly within the L&T
domain. The L&T RC’s implementation plans take the form of agreements concluded with faculties,
or initiatives taken by faculties themselves. Achieving SU’s vision and goals for learning and teaching
will require a high degree of innovation and drive from management, PASS environments and all
faculties.
The managers and PASS staff of the L&T RC extend their gratitude and appreciation to the faculties
and other responsibility centres for working together to promote excellent learning and teaching at
Stellenbosch University.
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