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1. Inleiding 
 

 Doel van die beleid 
 
Met hierdie assesseringsbeleid streef die Universiteit daarna om die 
beleidsuitgangspunte implisiet in bestaande institusionele, fakultêre en departementele 
regulasies en praktyke eksplisiet te maak. In die gees van “uitmuntende 
wetenskapbeoefening”, soos verwoord in die Universiteit se missie, word daar gepoog 
om assesseringspraktyke aan die Universiteit met hedendaagse, 
navorsingsgebaseerde opvattings en standaarde aangaande assessering te belyn.  
 
Assessering vorm die hart van ’n geïntegreerde benadering tot studenteleer. Daar word 
algemeen aanvaar dat assessering 'n kragtige invloed op studenteleer uitoefen, asook 
die praktyk is waarin daar vir studente die meeste op die spel is, met inagneming van 
die funksies wat in paragraaf 2.1 van hierdie beleid beskryf word.  
 
Die doel van hierdie beleid is derhalwe om ’n raamwerk daar te stel waarbinne 
assesseringspraktyke aan die Universiteit 

 geldig, betroubaar en verantwoordbaar kan wees en  

 aan die hand van duidelike kriteria binne fakulteite gerig en geëvalueer kan word. 
 

 Uitgangspunte van die beleid 
 

Die beleid fokus op die kriteria vir uitmuntende praktyk in assessering. Die 
detailregulering, reglemente, reëls, regulasies en praktyke hiervan is onderworpe aan 
hierdie beleid. Alle institusionele en fakulteitspesifieke dokumente wat betrekking het 
op assessering resorteer dus onder hierdie oorkoepelende assesseringsbeleid en 
voldoen daaraan.  
 
Hierdie beleid berus op die aanname dat dosente bevoeg is om te kan besluit hoe 
assessering binne hul dissiplines en programme behoort te geskied en bereid sal wees 
om uitmuntende wetenskapsbeoefening na te streef en ook hul vaardighede verder te 
ontwikkel. Die primêre verantwoordelikheid vir die monitering van assesseringspraktyke 
aan die Universiteit is in die fakulteite gesetel. Die beleid beoog nie om voorskriftelik te 
wees ten opsigte van assesseringstrategieë nie, maar om ’n ruimte te skep waarbinne 
dosente verantwoordbare keuses ten opsigte van assessering binne hul eie omgewings 
kan maak.   
 



2.  Assessering as onderrigpraktyk 
  

Assessering van studenteleer word beskou as ’n proses waartydens: 
 

 die verwagtinge en standaarde vir prestasie duidelik gemaak en beskikbaar gestel 
word;   

 getuienis ingewin word oor hoe goed prestasie met hierdie verwagtinge en 
standaarde vergelyk;  

 die getuienis ontleed en geïnterpreteer word; en  

 inligting wat so verkry is, gebruik word om prestasie te dokumenteer, te verklaar 
en/of te verbeter.  

 

2.1  Funksies van assessering 
 
Assessering kan vir ’n verskeidenheid van funksies aangewend word.  

 
1. Assessering vir diagnostiese doeleindes vind plaas wanneer studente se 

sterk- en swakpunte op akademiese gebied bepaal word ten einde, 
byvoorbeeld, gepaste leerondersteuningsaksies, keuring, toelating en plasing 
moontlik te maak. 

2. Assessering vir formatiewe (assessering vir leer) doeleindes dien hoofsaaklik 
die leerproses deur studente die geleentheid te bied om met behulp van 
tydige terugvoer die ontwikkeling van die verlangde kennis, vaardighede en 
houdings te bevorder. 

3. Assessering vir summatiewe (assessering van leer) doeleindes dien om 
besluite en uitsprake oor studente se vordering toe te lig, vir bv. promosie of 
sertifisering, waartydens waarde-oordele oor studente se prestasie gevel 
word. 

4. Assessering kan deel uitmaak van die inligting wat vir evalueringsdoeleindes 
(assessering vir gehaltebevordering) gebruik word om die gehalte van ’n leer- 
en onderrigprogram te beoordeel. 

  
Dit is belangrik dat akademiese omgewings sorg dra dat sowel die assessors en die 
studente wat geassesseer word, die verskillende doeleindes van assessering 
deeglik begryp. 
 

2.2 Kriteria vir effektiewe assessering 
 
Omrede assessering een van die kragtigste en mees direkte invloede op die aard 
en omvang van studenteleer uitoefen, is die ontwerp van assessering om 
studenteleer te bevorder van sleutelbelang. Effektiewe assessering is gegrond op 
gesonde programontwerp, -ontwikkeling en -implementering. Dit is belangrik om 
daarop te let dat die belyning van assesseringspraktyke met die leeruitkomste en 
onderrigmetodes ’n sleutelrol speel in die strewe na effektiewe assessering.  
 
 
Die doel van die onderstaande stel kriteria vir effektiewe assessering is om aan 
dosente, betrokke by assessering, maatstawwe te gee waaraan hul 
assesseringspraktyke, in terme van individuele assesseringsgeleenthede en die 
prosesse op module- en programvlak, gemeet kan word. Dit bly steeds die 
verantwoordelikheid van fakulteite en hulle personeel, betrokke by assessering, om 
dit vir hul eie omstandighede te vertolk en toe te pas.  
 
Alle assesseringsgeleenthede en -prosesse behoort aan die onderstaande kriteria 
te voldoen. Dosente behoort hulself t.o.v. alle vlakke van assessering (bv. op 
module- en programvlak) asook t.o.v. alle assesseringsinstrumente wat hulle 



gebruik (bv. webgebaseerde toetse, take, multikeusetoetse, e.s.m.) teen dié kriteria 
te kan verantwoord.  
 
Hierdie kriteria behoort egter nie in isolasie oorweeg of toegepas te word nie, maar 
sover as moontlik in balans tot mekaar.  

  
 
2.2.1 Geldigheid 

Prestasie met enige assesseringstaak spruit meerendeels uit dit wat die 
assesseringstaak veronderstel is om te meet, met minimale invloed van 
onverwante faktore. Afleidings wat gemaak word hou dus direk en 
hoofsaaklik verband met dit wat die assesseringstaak veronderstel is om te 
meet. Die geldigheid van assesseringsresultate verhoog na mate 
 
2.2.1.1 die assesseringskomponent van ’n program so beplan en 

ontwikkel word dat studente die geleentheid gegee word om te 
demonstreer hoe hulle die gestelde uitkomste, beide spesifiek en 
generies, bereik het;  

2.2.1.2 daar verseker word dat dit wat geassesseer word die inhoud van 
die gestelde uitkomste voldoende sal weerspieël; 

2.2.1.3 die assesseringsmetodes (byvoorbeeld toetse, werkopdragte, 
take, praktika, mondelinge, ens.) gekies word na gelang van die 
aard van die leeruitkomste wat geassesseer word; 

2.2.1.4 die relatiewe aantal geleenthede van die verskillende tipes 
assessering die gepaste klem op die verskillende leeruitkomste 
plaas; en 

2.2.1.5 daar, waar toepaslik, van verskeie assesseringsmetodes gebruik 
gemaak word. 

 
 

2.2.2 Betroubaarheid 
 
Assessering onderskei konsekwent tussen goeie en swak prestasie. Die 
resultate van individuele assesseringsgeleenthede sowel as die resultate 
van assesseringsprosesse (modules en programme) is herhaalbaar in 
verskillende kontekste of oor tyd heen. Die resultate is herhaalbaar, met 
ander woorde dit onderskei konsekwent tussen hoë en lae prestasie. Die 
betroubaarheid van assessering verhoog na mate  
 
2.2.2.1 die assesseringsmetodes volgens hul erkende betroubaarheid vir 

die assessering van gestelde uitkomste gekies word;  
2.2.2.2 daar tydens die toepassing van die assesseringsmetodes gelet 

word op faktore wat die betroubaarheid van die metode mag 
beïnvloed;  

2.2.2.3 die aantal en verskeidenheid van assesseringsmetodes doelbewus 
gekies  word om die betroubaarheid te verhoog; en  

2.2.2.4 die nasien van assesseringstukke deur een of meer nasieners 
betrokke by ‘n module binne departemente en fakulteite eenvormig 
is. 

 
 
2.2.3 Akademiese Integriteit 

 
Die nodige prosedures bestaan om oneerlikheid tydens assessering en 
ongerymdhede met die berging en rapportering van punte so ver moontlik te 
verhoed, te bespeur en te hanteer. Dit impliseer dat alle betrokkenes op 
hoogte is van die Senaatsregulasies in dié verband. 



 
2.2.4 Deursigtigheid  

 
Genoegsame en relevante inligting oor assessering is aan studente bekend 
deur middel van die Algemene Jaarboek Deel 1, module raamwerke of 
studiegidse en ander stelsels waar toepaslik. Inligting oor assessering, 
byvoorbeeld die redes vir die assessering, wanneer dit sal plaasvind, 
metodes wat gebruik sal word, vereistes waaraan dit gemeet sal word, die 
wyse waarop die finale punt bereken sal word en die appélmeganismes is 
aan studente bekendgemaak. Deursigtigheid verhoog indien 

 

2.2.4.1 enige omgewingspesifieke appélprosedures, in aanvulling tot dié in 
die Algemene Jaarboek Deel 1, aan studente beskikbaar gestel 
word; 

2.2.4.2 studente, waar sinvol, duidelike inligting ontvang omtrent die 
assesseringsvereistes waarteen hul prestasie tydens verskillende 
assesseringsgeleenthede of –metodes gemeet sal word; 

2.2.4.3 punte vir assesseringstake, asook die prestasiepunt, bepaal word 
aan die hand van voorafbepaalde vereistes en standaarde, eerder 
as met verwysing na die prestasie van ander studente; en 

2.2.4.4 die metode waarvolgens gewig aan verskillende 
assesseringsgeleenthede toegeken word en waarvolgens die 
prestasiepunt saamgestel word, duidelik in die moduleraamwerk 
uiteengesit word. 

 
2.2.5 Regverdigheid 

 
Assesseringsisteme is billik deurdat alle studente regverdig behandel word, 
sonder vooroordeel en met die nodige hulp om onvermoë of agterstande te 
oorkom. Assesseringsopdragte is van so ‘n aard dat dit toepaslik begryp en 
geïnterpreteer kan word deur studente uit verskillende agtergronde. 
Regverdigheid verhoog na mate 
 
2.2.5.1 die samestelling van punte in ’n module ‘n oorweegde, 

verdedigbare proses is; 
2.2.5.2 die betroubaarheid en geldigheid van die oordele wat oor 

studenteprestasie gemaak word, verseker kan word; 
2.2.5.3 daar van ’n verskeidenheid van assesseringsmetodes gebruik 

gemaak word;  
2.2.5.4 die kriteria waarteen die taak geassesseer gaan word vooraf aan 

studente bekend gemaak word; 
2.2.5.5 die assessering nie ‘n onredelike vereiste aan studente stel nie; en 
2.2.5.6 daar doelbewuste pogings aangewend word om sover as moontlik 

die  assessering te vrywaar van bedoelde of onbedoelde vorme 
van onbillike diskriminasie.  

 
 

2.2.6 Haalbaarheid 
 
Die koste en praktiese implikasies van die assesseringsproses is redelik 
binne die konteks en die doel van die assessering. 
 

 
 
 
 



2.2.7 Tydige terugvoer 
 
Studente ontvang tydige terugvoer oor formatiewe en, waar toepaslik, 
summatiewe assesseringstake. Die terugvoer stel die studente in staat om 
die gedeeltes wat bevredigend afgehandel is te identifiseer asook gedeeltes 
wat aangespreek moet word. Deur studente te begelei om hulle eie leer te 
monitor en oor leerervarings te reflekteer, eerder as om eensydig te fokus 
op punte, word studenteleer ondersteun en bevorder. Tydige terugvoer vir 
formatiewe en summatiewe assesseringstake is krities vir studenteleer en 
word beskikbaar gestel ten einde die gedeeltes wat bevredigend afgehandel 
is en wyses waarop leer verbeter kan word, te identifiseer.  
 
Studenteleer word bevorder indien  
 
2.2.7.1 formatiewe assessering met tydige terugvoer, waar toepaslik, as 

deel van assessering in programme en modules ingesluit word;  
2.2.7.2 assesseringsgeleenthede oor die semester versprei word om die 

gehalte van leer, wat deur assessering en terugvoer aangemoedig 
en ondersteun word, te bevorder; 

2.2.7.3 tydige terugvoer oor formatiewe en/of summatiewe assessering, 
waar toepaslik, beskikbaar gemaak word; 

2.2.7.4 studenteprestasie tydens assessering as ‘n vorm van terugvoer 
oor onderrig hanteer word;  

2.2.7.5 studente ingelig is oor wyses waarop terugvoer oor assessering 
gebruik kan word vir verdere ontwikkeling; en 

2.2.7.6 onderrigpersoneel die resultate van individuele 
assesseringsgeleenthede en oorhoofse strategieë deurgaans 
krities oorweeg, sodat misverstande oor onderrig toepaslik 
aangespreek en praktyke, waar nodig, aangepas kan word.  

 
 

3.  Assesseringstelsel aan die Universiteit van Stellenbosch 
  

Hierdie assesseringsbeleid stel voor dat die US die volgende vyf jaar, vanaf 2012 tot 
2016, gebruik om die moontlikheid van die oorbeweeg na 'n enkele soepel 
assesseringstelsel waarbinne al die diverse behoeftes van die verskillende omgewings 
geakkommodeer kan word, te toets en te oorweeg. Tydens hierdie tydperk sal die 
gebruik van die voorgestelde nuwe stelsel op ’n kleiner, beheerde skaal getoets en ge-
anliseer word met die oog op moontlike inplementering in 2017. Dit verondsertel dus dat 
die volgende rondte van hersiening van die assesseringsbeleid reeds in 2015 begin. 
 
Die beleid maak dus voorsiening vir die instel van ’n derde assesseringstelsel, naamlik 
buigsame assessering, tesame met die bestaande twee formele assesseringstelsels, 
naamlik eind- en deurlopende-assessering, vanaf 2013. Omgewings sal tydens 2012 kan 
aansoek doen om vanaf 2013 van hierdie nuwe stelsel gebruik te maak. Aangesien die 
typerk van 2013 tot 2016 gebruik gaan word om die buigsame assesseringstelsel te toets 
en die implaksies van die gebruik daarvan op groter skaal te evalueer, sal deelname 
daaraan gedurende hierdie toetstydperk beprek word. Daar sal wel gepoog word om te 
verseker dat dit in ’n verteenwoordigende verskeidenhied van kontekste getoets word. 
Inligting rakende die prosedures vir die van die instel van hierdie stelsel en die 
gepaardgaande aansoekproses sal teen die einde van 2011 bekendgemaak word. 
 
Binne die buigsame assesseringstelsel word die verhouding tussen assessering deur die 
loop van die module en eind-assessering op modulevlak vasgestel, onderhewig aan die 
bepalings in die Algemene Jaarboek. Die onderskeid tussen ’n eindeksamen en eindtoets 
verval dus en daar is bloot ’n enkele konsep van eindassessering.  

 



 

4.  Reikwydte van hierdie beleid 
  

4.1 Tipes assessering 
Alle vorme van assessering van studenteleer aan die US, hetsy voorgraads of 
nagraads, toetse, eksamens, take, kliniese werk, diensleer, e-assessering of 
enige ander vorm van assessering is onderhewig aan die bepalings van hierdie 
beleid en moet dus voldoen aan die kriteria vir effektiewe assessering hierin 
uitgespel. Individuele fakulteite het egter die verantwoordelikheid om die beleid 
vir hul unieke situasies te interpreteer en dit binne hul kontekste te laat realiseer. 
Dit geld ook vir unieke aanpassings wat gemaak word vir studente met spesiale 
leerbehoeftes en gestremdhede. 

 
4.2  Kategorieë van assessors  

 
Hierdie beleid onderskei tussen vier kategorieë van assessors aan die US, 
naamlik 
 
4.2.1  Nuutaangestelde akademiese personeel; 
4.2.2 Akademiese personeel wat reeds permanente aanstellings geniet; 
4.2.3  Buite- of kontrakpersoneel betrokke by die assessering van 

studenteleer, byvoorbeeld in diensleer of kliniese opleiding; en  
4.2.4 Studente betrokke by die formele assessering van studenteleer, 

byvoorbeeld nagraadse of senior voorgraadse studente betrokke by die 
assessering van werk van studente in eerstejaarmodules wat tot 'n finale 
punt bydra. 

 
4.3  Ander statute, reëls, riglyne wat betrekking het op assessering 

 
Alle statute, reëls, riglyne wat betrekking het op assessering van studenteleer 
aan die US, insluitend jaarboekregulasies, omgewingspesifieke reëls en 
riglyndokumente, soos byvoorbeeld die e-assesseringsriglyne of vroeë 
assesseringsprotokol is onderhewig aan die bepalings van hierdie beleid en moet 
daaraan voldoen.  

 
 

5. Implementering van die beleid 

 

5.1 Monitering van assessering 
 

Die Universiteit aanvaar dat alle fakulteite streef na onderrigaktiwiteite van hoë gehalte, 
maar aanvaar dat die gehalteversekeringsmeganismes mag verskil om voorsiening te 
maak vir die verskille tussen programme en kontekste. Die Universiteit benadruk die 
noodsaaklikheid van duidelike, omvattende en deursigtige analise en rapportering van 
assesseringspraktyke binne departemente en fakulteite. 

 
 

5.2 Verantwoordelikhede met betrekking tot die implementering van die 
assesseringsbeleid 

 

5.2.1 Verantwoordelikhede van die student 
 

Die student 
1. maak seker dat hy/sy op hoogte is van die reëls en regulasies 

aangaande assessering soos vervat in Die Algemene Jaarboek Deel 
1; 



2. verseker dat hy/sy op hoogte is van die bepalings met betrekking tot 
die assessering in ’n spesifieke module soos vervat in die 
moduleraamwerk; en 

3. verbind hom-/haarself daartoe om ’n eerlike en pligsgetroue poging 
aan te wend in assesseringstake.  

 

5.2.2 Verantwoordelikhede van die Akademiese Belangeraad 
 

Die Akademiese Belangeraad 
1. bring problematiese tendense in verband met assessering onder die 

aandag van die relevante persone of omgewings;  
2. oriënteer studente via hul fakulteitstrukture ten opsigte van 

assessering en hul verantwoordelikhede in die verband; en 
3. is op hoogte van die bepalings van die assesseringsbeleid en kan 

studente daaromtrent inlig.   
 

5.2.3 Verantwoordelikhede van die assessor (die dosent) 
 

Die assessor 
1. is vertroud met die bepalings van hierdie beleid en enige 

ondergeskikte dokumente wat betrekking het op assessering in die 
spesifieke konteks; 

2. wend 'n doelbewuste poging aan om die kriteria vir effektiewe 
assessering in hul eie konteks toe te pas;  

3. verseker dat alle inligting oor hoe assessering in die module gaan 
verloop in die moduleraamwerk aan studente bekend gemaak word; 
en 

4. neem, in samewerking met die departementele voorsitter en die 
programkoördineerder, verantwoordelikheid vir sy/haar eie verdere 
ontwikkeling en/of opleiding in assesseringsvaardighede.  

 

5.2.4 Verantwoordelikhede van die Fakulteit  
 

Fakulteite verseker, deur middel van ’n geskikte persoon of groep, bv. 
komitee, getaak met assessering, dat die vereistes en bepalings van 
hierdie beleid vir hul unieke kontekste geïnterpreteer en van toepassing 
gemaak word en dat dit in die assesseringspraktyke binne die Fakulteite 
gerealiseer word.  

 

Daar word dus van elke fakulteit vereis om ’n persoon of groep getaak met 
die toepas van die assesseringsbeleid aan te wys. Hierdie persoon of 
groep sal spesifiek verantwoordelik wees vir die 

 

1. vertolking van die beleid in terme van die vereistes van die fakulteit; 
2. ontwikkeling en implementering van prosedures vir die bevordering 

van effektiewe praktyke met betrekking tot assessering binne die 
fakulteit; 

3. daarstel van prosedures en meganismes om probleme met die 
implementering van die assesseringsbeleid te identifiseer en te 
hanteer; 

4. versekering1 dat alle kategorieë van assessors (sien 4.2) gepaste 
opleiding en/of ontwikkelingsgeleenthede ontvang ten einde aan die 

                                                      
1
 
Fakulteite kan 

opleiding self verskaf of inkoop of van die Sentrum vir Onderrig en Leer se dienste gebruik 
maak.  



Hoër Onderrig Kwaliteitskomitee (HOKK) se vereistes vir 
assesseringsbekwaamheid te voldoen (sien ook 5.3 oor bepalings met 
betrekking tot opleiding van assessors); en  

5. die rapportering van assessoropleiding en ontwikkeling van 
verskillende kategorieë van assessors in die fakulteit (sien ook 5.3 oor 
bepalings met betrekking tot opleiding van assessors). Hierdie 
rapportering sal jaarliks via die Komitee vir Leer en Onderrig geskied 
volgens ’n formaat bepaal in oorleg met die individuele 
fakulteitspersone getaak met assessering.   

 

5.2.5 Verantwoordelikhede van die programkoördineerder2 
 

Die programkoördineerder moniteer die volgende sake en begin aksie 
neem om sake wat aandag verdien, op te volg: 
 
1. dat assessering voldoende bewyse oplewer dat die uitkomste van die 

program gehaal word; 
2. dat toepaslike assesseringskriteria en assesseringsmetodes gebruik 

word; 
 

5.2.6 Verantwoordelikhede van die departement / modulespan 
 
Die departementele voorsitter / modulevoorsitter 
 
1. ontwikkel ’n moniteringsisteem vir die departement/module se 

assesseringspraktyke om te verseker dat dit voldoen aan 
universiteitsbeleid; 

2. identifiseer prosedures, meganismes en ’n leerondersteuningsisteem 
om afwyking van die Universiteit se assesseringsbeleid te hanteer; 

3. moniteer studente se persepsie oor die gehalte van hul assessering 
deur middel van module- en dosenteterugvoer en ontwikkel ’n 
ondersteuningsisteem waar dit blyk dat die assessering nie op 
standaard is nie; en 

4. verseker ten tye van aanstelling, asook deurlopend, dat dosente wat 
by assessering van studenteleer betrokke is, voldoende toepaslike 
opleiding en/of ervaring het. 

 

5.2.7 Verantwoordelikhede van die Komitee vir Leer en Onderrig 
 
Die KLO moniteer die implementering van die Universiteit se 
Assesseringsbeleid deur 
 
1. die vertolking en implementering van die beleid te monitor; en 
2. te verseker dat hierdie assesseringsbeleid vyf jaar na implementering 

(in 2017) hersien word. 
 

5.2.8 Verantwoordelikhede van die Sentrum vir Onderrig en Leer 
 
Die Sentrum vir Onderrig en Leer 
 
1. verskaf ondersteuning aan dosente t.o.v. die ontwikkeling en 

implementering van gepaste assesseringspraktyke; 

                                                                                                                                                                      
 
2 Pligte en verantwoordelikhede van programkomiteevoorsitters en programkoördineerders 

(Senaatsbesluit, 20 Augustus 2004) 



2. gee opleiding aan dosente byvoorbeeld deur middel van werkswinkels 
en ’n kortkursus in assessering; 

3. konsulteer met individuele dosente, programkoördineerders, 
modulevoorsitters, departemente en fakulteite oor 
assesseringspraktyke;  

4. ondersteun, op versoek, persone of taakgroepe getaak met die 
implementering van die assesseringsbeleid in fakulteite, en 

5. doen behoeftegerigte navorsing oor tersaaklike aspekte van 
assessering. 

 
 

5.2.9 Menslike Hulpbronne 
 

Die Afdeling Menslike Hulpbronne  
 
1. vereis bewys van die nodige vaardighede as assessor ten tye van 

vaste aanstelling; en 
2. stel geen akademiese personeel vas aan sonder bewys van 

bekwaamheid as assessor nie.  
 

 

5.3  Opleiding van assessors 
 

Die HOKK het in 2009 aangedui dat die Universiteit se prosesse met betrekking tot 
assessoropleiding en ontwikkeling van die assesseringsvaardighede sodanig is dat 
die funksie aan die Universiteit gedelegeer kan word. Dit impliseer dat die 
Universiteit gemagtig is om self assessors op te lei en te akkrediteer. Dit is egter 
krities dat alle assessoropleiding, ook in fakulteite, voldoen aan die standaarde op 
grond waarvan die selfakkreditasiestatus aan die US toegeken is. Persone of 
groepe getaak met assessering in die onderskeie fakulteite rapporteer aan die 
Vise-rektor (Onderrig) oor die voorsiening met betrekking tot elk van onderstaande 
kategorieë van assessors aan die US (sien ook 4.2, 5.2.4 en 5.2.9).  

 
5.3.1 Nuutaangestelde akademiese personeel 

 
Die Universiteit verwag dat alle nuutaangestelde akademiese personeel 
assessoropleiding deurloop as voorwaarde vir ’n vaste aanstelling. 
Verskillende opsies in die verband sluit in: 
 
1. die US kortkursus oor assessering van studenteleer aangebied deur 

die Sentrum vir Onderrig en Leer; 
2. toepaslike bewys van die deurloop van soortgelyke opleiding aan ’n 

ander instansie; of 
3. die voorlê van ’n portefeulje ter bewys van bekwaamheid as assessor 

– sodanige portfeuljes sal deur personeel van die Sentrum vir Onderrig 
en Leer wat by die aanbied van kortkursus betrokke is, oorweeg word.  

 
5.3.2 Akademiese personeel wat reeds permanent aangestel is 

 
Fakulteite dra die verantwoordelikheid vir die skep van geleenthede waar 
die assesseringsvaardighede van permanente personeel opgeskerp en 
uitgebou kan word. Hierdie voorsiening kan ’n verskeidenheid van vorme 
aanneem en kan, indien dit so verkies word, in samewerking met die 
Sentrum vir Onderrig en Leer beplan en/of aangebied word.  

 
 



 
5.3.3 Buite- of kontrakpersoneel 

 
Fakulteite neem verantwoordelikheid vir die versekering van die 
assesseringsbekwaamheid van alle buite- of kontrakpersoneel, wat by 
enige aspek van die assessering van studenteleer betrokke is en tref die 
nodige reëlings vir toepaslike opleiding. Die aard van die opleiding sal 
deur die aard van die assessering waarby die personeel betrokke is, 
bepaal word. Opleiding kan in oorleg of samewerking met die Sentrum vir 
Onderrig en Leer beplan en/of aangebied word.  

 

5.3.4 Studente betrokke by die assessering van studenteleer 
 
Die gebruik van studente in die assessering van studenteleer moet met 
groot omsigtigheid geskied. Fakulteite neem verantwoordelikheid vir die 
tref van spesiale reëlings vir die toepaslike opleiding van enige student 
betrokke by die assessering van studenteleer. Die aard van die opleiding 
sal deur die aard van die assessering waarby die student betrokke is, 
bepaal word. Doelgemaakte opleiding kan, indien so verkies, in oorleg of 
samewerking met die Sentrum vir Onderrig en Leer aangebied word of 
daar kan van die Sentrum van Onderrig en Leer se bestaande 
geleenthede, byvoorbeeld tutoropleiding, gebruik gemaak word. 
. 

 

6. Ander relevante dokumente 
 
Die volgende dokumente is ook van toepassing op assessering en moet, soos 
nodig, saam met hierdie beleid gelees word.  

 
6.1   Vroeë assesseringsprotokol 
6.2   Reglement vir interne en eksterne moderering 
6.3   Beleid oor die assessering en erkenning van voorafleer 
6.4   Beleid oor studente met spesiale leerbehoeftes/gestremdhede 
6.5   e-Assesseringsriglyne 
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Voorgestelde Jaarboek-inskrywing vir ‘n derde assesseringstelsel 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

8.1.19   Buigsame assessering 
 
Buigsame assessering (met die oog op prestasiepuntbepaling) is ’n proses waarvolgens ’n 
student se werk in ’n semester- of jaarmodule sistematies tydens opeenvolgende 
geleenthede gedurende die semester/jaar deur middel van ’n verskeidenheid 
assesseringsmetodes bv. werkstuk, toets, portefeulje, mondeling, laboratoriumondersoek, 
seminaar, tutoriaal, projekverslag ens (afhangende van die spesifieke vereistes van die 
module), geweeg en ’n  finale prestasiepunt toegeken word, sonder dat die studie met die 
afneem van ’n  formele universiteitseksamen afgesluit word. Kyk ook par 8.5 verder in hierdie 
hoofstuk. 

 

8.5. Reëls insake buigsame assessering van modules 

Die bepalings van paragrawe 8.3.4 en 8.3.5 hierbo is van toepassing op modules wat 
buigsame assessering gebruik. 
 
Verder geld die volgende bepalings vir die buigsame assessering van modules met die 
oog op prestasiepuntbepaling: 
 
8.5.1. Geen formele klaspunt word verwerf nie. Slegs ’n prestasiepunt word op die 

voorgeskrewe inleweringsdatum vir prestasiepunte in die sentrale rekenaarstelsel van 

die Universiteit ingevoer. 

8.5.2. Die prestasiepunt word gebaseer op assessering van ’n student se werk by verskeie 

assesseringsgeleenthede en aan die hand van meer as een assesseringsmetode, 

versprei oor die semester(s) van die module.  

8.5.3. ’n  Prestasiepunt van minder as 50 kan toegeken word aan ’n  student wat nie aan ’n  

voorafbepaalde aantal assesseringsgeleenthede deelneem nie. 

8.5.4. ’n  Prestasiepunt van minder as 50 kan toegeken word aan ’n student wat nie aan 

ander vereistes, soos in die moduleraamwerk of studiegids vervat, voldoen nie, 

insluitende sub-minimum prestasie in bepaalde assesseringsgeleenthede. 

8.5.5. Die verhouding/gewig van die punt toegeken vir elk van die onderskeie 

assesseringsgeleenthede met betrekking tot die prestasiepunt word vooraf bepaal en 

aan studente bekend gemaak in die moduleraamwerk of studiegids. 

8.5.6. Daar moet gereelde terugvoering aan die student oor sy/haar vordering wees. 

8.5.7. Studente moet die uitslag van die eerste assesseringsgeleentheid binne vyf weke na 

die aanvang van die module hê. 

8.5.8. Die amptelike eerste eksamenperiode moet altyd vir ’n assessering benut word. 

Notas 

 Hierdie reëls vervang nie enige van die bestaande reëls rakende eksamen- en 

promosiebepalings wat tans in Deel 1 van die Jaarboek verskyn met betrekking tot 

eksamen- of deurlopende assessering nie.  

 Hierdie reëls word dus bygevoeg by die bestaande reëls onder “Universiteitseksamens” in 

Deel 1 van die Jaarboek en sodanig genommer. 

 Die doel van hierdie reëls is om ’n derde stelsel van assessering te skep wat as ’n interim 

benadering in bepaalde modules aangewend kan word ten einde ’n grondslag te bied vir 

oorweging van ‘n algemene meer soepele assesseringsbenadering vir alle modules 

wanneer die assesseringsbeleid weer hersien word. 



8.5.9. In terme van die Reglement vir Interne en Eksterne Moderering, moet 

assesseringsopdragte en assesseringsprodukte wat ten minste 50% van die 

prestasiepunt verteenwoordig, gemodereer word. 

8.5.10. In modules waarin buigsame assessering geskied is daar geen eksterne 

herbeoordeling nie. Studente wat van oordeel is dat hulle prestasiepunt verkeerd 

bereken is, kan wel met betaling van ’n deposito van R40 skriftelik by die Registrateur 

aansoek doen om ’n noukeurige herberekening deur die betrokke departement van 

hulle prestasiepunt in die betrokke module. Aansoeke vergesel van bogenoemde 

deposito moet die Registrateur nie later nie as 7 kalenderdae na die amptelike 

bekragtiging deur die Viserektor (Onderrig) van die betrokke eksamenuitslae bereik. 
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1. Introduction 
 

 Purpose of the policy 
 

By means of this assessment policy, the University strives to make explicit the points of 
departure relating to policy that are implicit in existing institutional, faculty and 
departmental regulations and practices. In the spirit of "excellent scientific practice", as 
stated in the University’s mission, an attempt is made to bring the assessment 
practices of the University in line with current, research-based views and standards 
regarding assessment.  
 
Assessment forms the essence of an integrated approach to student learning. It is 
generally accepted that assessment probably constitutes the learning and teaching 
practice through which the most direct influence may be exerted on student learning, as 
well as the practice in which most is at stake for students, taking the functions that are 
described in paragraph 2.1 of this policy into consideration.  
 
The purpose of this policy is therefore to provide a framework within which assessment 
practices at the University  
 

 can be valid, reliable and justifiable, and  

 can be directed and evaluated within faculties on the basis of clear criteria 
 

 Points of departure of the policy 
 

The policy focuses on the criteria for excellent practice in assessment, of which the 
detailed regulations, rules, and practices are subject to the policy. All institutional and 
faculty-specific documents that have a bearing on assessment therefore resort under 
this overarching assessment policy and meet its requirements. 
 
This policy is based on the assumption that lecturers have the competence to decide 
how assessment should take place within their disciplines and programmes and will be 
prepared to strive towards excellence in knowledge practice and to develop their skills 
further. The primary responsibility for the monitoring of assessment practices at the 
University lies within the faculties. The policy does not propose to be prescriptive with 
regard to assessment strategies, but rather to create space within which lecturers can 
make justifiable choices with regard to assessment within their own environments.   



 

2.  Assessment as teaching practice 
  

The assessment of student learning can be regarded as a process during which: 

 the expectations of and standards for performance are clarified and made available;   

 evidence is gathered on how good performance compares to these expectations 
and standards;  

 the evidence is analysed and interpreted; and  

 the information that is gathered in this manner is used to document, explain and/or 
improve performance.  

 

2.1   Functions of assessment 
 

Assessment can be applied for a variety of functions.  
 
1. Assessment for diagnostic purposes takes place when the strong and weak 

points of students in the academic sphere are determined in order to, for example, 
make suitable remedial actions, selection, admission and placement possible. 

2. Assessment for formative (i.e. assessment for learning) purposes primarily serves 
the learning process by offering students an opportunity to develop the desired 
knowledge, skills and attitudes with the aid of timely feedback. 

3. Assessment for summative (i.e. assessment of learning) purposes serves to 
elucidate decisions and findings on the progress of students, e.g. for promotion or 
certification, during which value judgements are made on students’ performance. 

4. Assessment can form part of the information that is used for feedback purposes 
(i.e. assessment for quality promotion) to evaluate the quality of a learning and 
teaching programme. 

  
It is important for academic environments to ensure that both the assessors and the 
students who are assessed thoroughly grasp the different purposes of assessment. 
 

2.2 Criteria for effective assessment 
 

Because assessment exercises one of the most powerful and direct influences on the 
nature and extent of student learning, the design of assessment to promote student 
learning is of the utmost importance. Effective assessment is based on healthy 
programme design, development and implementation. It is important to note that the 
alignment of assessment practices with learning outcomes and teaching methods 
plays a key role in striving towards effective assessment.  
 
The purpose of the set of principles or criteria for effective assessment given below is 
to provide the lecturers involved in assessment with criteria according to which they 
can measure their assessment practices, in terms of individual assessment 
opportunities and the processes at module and programme level. It nevertheless 
remains the responsibility of faculties and their staff involved in assessment to 
interpret this for and implement it in their own circumstances.   
 
All assessment opportunities and processes should meet the criteria set out below. 
The lecturers should be able to justify themselves with regard to all levels of 
assessment (e.g. at module or programme level) as well as with regard to all 
assessment instruments that are at their disposal (e.g. web-based tests, multiple 
choice tests, etc.) in terms of these criteria.  
 
However, these criteria should not be considered or applied in isolation, but rather, as 
far as is possible, be balanced against each other. 

 



 

2.2.1   Validity 
 
The assessment measures what it is supposed to measure and the 
deductions and actions that are based on the results of the assessment are 
appropriate and accurate. The validity of the assessment results increases to 
the extent to which 
 

2.2.1.1 the assessment component of a programme is planned and 
developed in such a manner that students are given the opportunity 
to demonstrate how they achieved the stated outcomes, both 
specific and generic; 

2.2.1.2 it is ensured that what is assessed will reflect the content of the 
stated outcomes sufficiently; 

2.2.1.3 the assessment methods (for example tests, assignments, tasks, 
practicals, orals, etc.) are selected on the basis of the nature of the 
learning outcomes that are being assessed; 

2.2.1.4 the relative number of opportunities for the different types of 
assessment places suitable emphasis on the different learning 
outcomes; and 

2.2.1.5 where applicable, different assessment methods are used. 
 

 

2.2.2   Reliability 
 
Assessment consistently distinguishes between good and poor performance. 
The results of individual assessment tasks or opportunities, as well as the 
results of assessment processes (modules and programmes) are repeatable 
in different contexts or over time. The reliability of assessment increases to 
the extent that 
 

2.2.2.1 the assessment methods are selected according to their 
acknowledged reliability for the assessment of the stated outcomes; 

2.2.2.2 during the implementation of the assessment methods, attention is 
paid to the factors that could influence the reliability of the method; 

2.2.2.3 the number and variety of assessment methods are consciously 
selected to improve their reliability; and  

2.2.2.4 the marking of assessment items by one or more examiners 
involved in a module within departments and faculties is uniform. 

 
 

2.2.3   Academic integrity 
 
As far as is possible, the necessary procedures are in existence to avoid, 
detect and deal with dishonesty. This implies that all those involved are fully 
informed of the Senate regulations in this regard. 

 
 

2.2.4  Transparency  
 
Information on assessment is made known to the students. This includes 
information on the reasons for the assessment, when it will take place, the 
methods that will be used, the criteria according to which it will be measured, 
the manner in which the final mark will be calculated and any environment-
specific appeal mechanisms, in addition to those contained in the General 
Calendar Part 1. Transparency increases when 



2.2.4.1 the students are informed of any environment-specific appeal 
procedures, in addition to those contained in the General Calendar 
Part 1; 

2.2.4.2 where meaningful, the students receive clear information about the 
assessment requirements against which their performance will be 
measured during the different assessment opportunities or 
assessment methods; 

2.2.4.3 marks for assessment tasks, as well as the final mark, are 
determined on the basis of previously determined requirements and 
standards, rather than with reference to the performance of other 
students; and  

2.2.4.4 the method according to which weightings are allocated to different 
assessment opportunities and according to which the final mark is 
compiled are set out clearly in the module framework. 

 

2.2.5  Fairness 
 
Assessment systems are equitable in that all students are treated fairly, 
without prejudice and with the necessary assistance to overcome inability or 
handicaps. Assessment assignments are of such a nature that they can be 
suitably understood and interpreted by students from different backgrounds. 
Fairness increases to the extent that 
 

2.2.5.1 the compilation of marks for a module is a considered, justifiable 
process; 

2.2.5.2 the reliability and validity of the judgements that are made on 
student performance can be ensured; 

2.2.5.3 a variety of assessment methods are used;  

2.2.5.4 the criteria in terms of which the task is to be assessed are 
announced to the students in advance; 

2.2.5.5 the assessment does not make unreasonable demands on the 
students; and  

2.2.5.6 as far as is possible, purposeful attempts are made to safeguard the 
assessment against any intended or unintended forms of unfair 
discrimination.  

 

2.2.6   Achievability 
 
The costs and practical implications of the assessment process are 
reasonable within the context and the purpose of the assessment. 

 

2.2.7  Timely feedback 
 
Lecturers provide timely feedback on formative and summative assessment 
tasks. The feedback enables the students to identify the sections that have 
been completed satisfactorily and to clearly know which sections require 
further study. By supporting students to monitor their own learning and to 
reflect on learning experiences, rather than to focus one-sidedly on marks, is 
to support and promote student learning. Timely feedback on formative and 
summative assessment tasks is critical for student learning and is made 
available in order to identify the sections that have been completed 
satisfactorily and the ways in which learning can be improved. Student 
learning is promoted if 
 
2.2.7.1. where applicable, formative assessment with timely feedback is 

included as part of the assessment of programmes and modules;  



2.2.7.2. assessment opportunities are distributed throughout the semester to 
promote the quality of learning, which is encouraged and supported 
by assessment and feedback; 

2.2.7.3. timely feedback on formative and/or summative assessment is 
made available where appropriate; 

2.2.7.4. student performance during assessment is dealt with as a form of 
feedback on teaching;  

2.2.7.5. students are informed about the ways in which feedback on 
assessment can be used for further development; and 

2.2.7.6. teaching staff continuously consider the results of individual 
assessment opportunities and general strategies critically so that 
misunderstandings about teaching can be addressed appropriately 
and, where necessary, practices can be adapted.  

 
 

3. Assessment system at Stellenbosch University 
 

 
This assessment policy proposes that SU use the next five years, from 2012 to 2016, 
to consider the possibility of moving to a single, flexible assessment system within 
which all the diverse needs of the different environments can be accommodated. 
During this period the use of the proposed new system will be tested and analysed in 
a smaller, controlled sample, with the view to implementation in 2017. It supposes 
that the next round of reviewing of the policy will commence in 2015. A serious 
attempt will be made to ensure that it is tested in a representative variety of contexts.  
 
This policy thus allows for the introduction of a third assessment system, namely 
flexible assessment, alongside the two existing formal assessment systems, namely 
end and continuous assessment from 2013. Environments which would want to use 
this system from 2013 will be able to apply to do so during 2012. Since the period 
from 2013 to 2016 will be used to test the flexible assessment systems and to 
evaluate the implications of using it on a larger scale, the number of faculties or 
departments allowed to use it will be limited during this test phase.  Information 
regarding the procedures for the introduction and implementation of this system as 
well as the accompanying application process will be made available by the end of 
2011. 
 
In the flexible assessment system, the relationship between assessment during the 
course of the module and end assessment is determined at module level, subject to 
the stipulations of the General Yearbook. The distinction between an end exam and 
an end test thus disappears and there is just a single concept of end assessment. 

 
 

4. Scope of the policy 
 
4.1  Types of assessment 

 
All forms of assessment of student learning at SU, whether undergraduate or 
postgraduate, tests, exams, assignments, clinical work, service learning, e-
assessment or any other form of assessment are subject to the terms of this 
policy and should thus meet the criteria for effective assessment detailed in this 
document. Individual faculties, however, have the responsibility to interpret the 
policy for their specific situations and to apply it in their contexts. This includes 
any arrangements made for students with special learning needs or disabilities. 
 
 .  



4.2  Categories of assessors 
  
This policy distinguishes between four categories of assessors at SU, namely 
 
 4.2.1.  Newly appointed academic staff; 
 4.2.2 Academic staff already appointed in permanent positions; 

4.2.3. External or contract staff involved in the assessment of student 
learning, e.g. in   service learning or clinical training; and 

4.2.4. Students involved in the formal assessment of student learning, for 
example post graduate or senior students involved in the assessment 
work of students in first year modules which contribute to a final mark. 

   
4.3  Others statutes, rules and guidelines that relate to assessment 
 All statutes, rules and guidelines that have a bearing on assessment of student 

learning at SU, including yearbook regulations, faculty specific rules and 
guideline documents, i.e. the e-assessment guidelines or the early assessment 
protocol, are subject to and should meet the terms of this policy. 

 
  

5. Implementation of the policy 

 

5.1  Monitoring the assessment 
 

The University accepts that all faculties strive for teaching activities of a high quality, 
but accepts that the quality assurance mechanisms may differ to make provision for 
the differences between programmes and contexts. The University emphasises the 
necessity for clear, comprehensive and transparent analysis of and reporting on 
assessment practices within departments and faculties. 

 
 

5.2 Responsibilities with regard to the implementation of the assessment policy 
 

5.2.1. Responsibilities of the student 
 

The student 
 
1. ensures that he/she is fully informed of the rules and regulations with 

regard to examination, as contained in the General Calendar Part 1; 
2. ensures that he/she is fully informed of the rules and regulations with 

regard to the assessment in a specific module as contained in the 
module framework; and 

3. commits himself/herself to making an honest and dutiful attempt during 
assessment tasks. 
 

5.2.2. Responsibilities of the Academic Affairs Council 
 

The Academic Affairs Council 
 
1. brings problematic trends in relation to assessment to the attention of 

the relevant persons or environments;  
2. orientates students via their faculty structures with regard to 

assessment and their responsibilities in this regard; and 
3. is informed with respect to the stipulations of the Assessment Policy 

and can inform students about them.   
 
 
 



5.2.3. Responsibilities of the assessor (the lecturer) 
 

The assessor 
 
1. is familiar with the stipulations of the assessment policy and any 

subordinate documents which have a bearing on assessment in the 
specific context;  

2. makes a purposeful attempt to apply the criteria for effective 
assessment in their own context; 

3. ensures that all information with respect to how assessment will 
proceed in their module is made available to students in the module 
framework; and  

4. takes responsibility, in cooperation with the departmental chairperson 
and the programme coordinator, for his/her own further development 
and/or training in assessment skills.  
 

5.2.4. Responsibilities of the Faculty 
 

Faculties, through an appropriate person or group, i.e. committee tasked with 
assessment, ensure that the requirements and stipulations of this policy are  
interpreted, made applicable and realised in the assessment practices in the 
faculty. 

 

Each faculty is required to assign a person or group tasked with the 
implementation of the policy. This person or group will be specifically 
responsible for  

 

1. the interpretation the policy in terms of the requirements of the faculty; 
2. the development and implementation of procedures for the 

advancement of effective practices with respect to assessment in the 
faculty; 

3. the establishment of procedures and mechanisms to identify and 
repond to problems related to the implementation of the policy;  

4. ensuring3 that all categories of assessors (see 4.2) receive appropriate 
training and/or development opportunities so as to ensure compliance 
with the Higher Education Quality Committee’s (HEQC) requirements 
for assessor competence (also see 5.3 for stipulations with respect to 
the training of assessors); and 

5. reporting on assessor training and development provided for the 
different categories of assessors in the faculty (also see 5.3 for 
stipulations with respect to the training of assessors). This reporting 
will take place annually via the Committee for Learning and Teaching, 
in a format determined in collaboration with the individual faculty 
persons tasked with assessment.   

 

 

5.2.5. Responsibilities of the programme coordinator 4 
 

The programme coordinator monitors the following matters and follows up on  
matters that deserve attention: 

                                                      
3 Faculties can provide their own training or buy in the necessary services or utilize the services of the 

Centre for Teaching and Learning.  
4 Duties and responsibilities of programme committee chairpersons and programme coordinators (Senate 

resolution, 20 August 2004) 



1. that assessment provides sufficient evidence that the outcomes of the 
programme are achieved; and 

2. that appropriate assessment criteria and assessment methods are 
used. 

 
 

5.2.6. Responsibilities of the department / module team 
 

The departmental chairperson / module chairperson 
 
1. develops a monitoring system for the assessment practices of the 

department/module to ensure that they comply with University policy; 
2. identifies procedures, mechanisms and a support system to deal with 

deviation from the University’s Assessment Policy; 
3. monitors the perceptions of students of the quality of their assessment 

by means of module and lecturer feedback and develops a support 
system for instances in which the assessment does not appear to be 
up to standard; and  

4. ensures, both at their appointment, but also continuously, that lecturers 
who are involved in the assessment of student learning have sufficient 
and appropriate training and/or experience. 

 
 

5.2.7. Responsibilities of the Committee for Learning and Teaching 
 
The CLT monitors the implementation of the University’s Assessment Policy 
through 
 
1. monitoring the interpretation and implementation of the policy; and  
2. ensuring that this assessment policy is reviewed five years after its 

implementation (in 2017). 
 

5.2.8. Responsibilities of the Centre for Teaching and Learning 
 

The Centre for Teaching and Learning 
 
1. provides support to lecturers with regard to the development and 

implementation of appropriate assessment practices; 
2. provides training for lecturers, for example by means of workshops and 

a short course in assessment; 
3. consults with individual lecturers, programme coordinators, module 

chairpersons, departments and faculties on the evaluation and 
adaptation of assessment practices;  

4. supports, on request, persons or task groups tasked with the 
implementation of the Assessment Policy in faculties; and 

5. undertakes needs-oriented research on relevant aspects of 
assessment. 

 
5.2.9. Human Resources 

 
The Human Resources Division 
 
1. requires proof of the necessary assessment skill at time of permanent 

appointment; and 
2. does not appoint any academic staff in permanent positions without proof 

of assessor competence.    
 



 

5.3. Training of assessors 
 
In 2009, the HEQC indicated that the University’s processes with respect to 
assessor training and development is such that this function could be delegated to 
the University. This implies that the University is authorised to train and accredit 
assessors. It is however critical that all assessor training, also in faculties, meet 
the standards on which the self accreditation status was awarded to the 
University. Persons or groups tasked with assessment in the respective faculties 
report to the Vice Rector (Teaching) about the provision for each of the following 
categories of assessors at SU (also see 4.2, 5.2.4. and 5.2.9).   

 
5.3.1. Newly appointed academic staff 

 
The University expects that all newly appointed academic staff complete 
assessor training as requirement for permanent appointment. Different 
options in this regard include: 
 
1. the SU short course on assessment of student learning presented by 

the Centre for Teaching and Learning; 
2. appropriate proof of completion of similar training at another institution; 

or 
3. submission of a portfolio as proof of assessor competence – such 

portfolios will be assessed by staff of the Centre for Teaching and 
Learning who are involved in the short course.  

 
5.3.2. Academic staff who are in permanent appointments 

 
Faculties are responsible for creating opportunities where the assessment 
skills of permanent staff can be honed and developed. This provision can 
take a number of forms and can, if preferred, be planned and presented in 
conjunction with the Centre for Teaching and Learning. 
 

5.3.3. External or contract staff 
 
Faculties take the responsibility for ensuring the assessor competence of 
all external and/or contract staff involved in any aspect  of the assessment 
of student learning and make the necessary arrangements for appropriate 
training. The nature of the training will be determined by the nature of the 
assessment that the staff is involved with. Training can be planned and/or 
provided in consultation or collaboration with the Centre for Teaching and 
Learning. 
  

5.3.4. Students involved in the assessment of student learning 
Students should be tasked with the assessment of student learning with 
caution. Faculties take the responsibility for making special arrangements 
for appropriate training of any student involved in assessing student 
learning. The nature of the training will be determined by the nature of the 
assessment the student is involved with. Customised training can, if 
preferred, be provided in conjunction with the Centre for Teaching and 
Learning. Existing opportunities offered by the Centre for Teaching and 
Learning, such as tutor training, can also be utilised for this purpose. 
 
 
 
 
 



6. Other relevant documents 
The following documents also have a bearing on assessment and should, as 
necessary, be read with this policy.   
 
6.1 Early assessment protocol 
6.2 Regulations for internal and external moderation 
6.3 Policy on the assessment and recognition of prior learning 
6.4 Policy on students with special learning needs/disabilities 
6.5 e-Assessment guidelines.  
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8.1.19   Flexible assessment 
 
Flexible assessment (in terms of the determination of a performance mark  is a process by 
which a student’s work in a semester- or year-module is systematically assessed and 
weighed through consecutive opportunities during the course of the semester/year using a 
variety of assessment methods e.g. assignments, tests, portfolios, orals, laboratory 
investigations, seminars, tutorials, project reports etc. (depending on the specific 
requirements and outcomes of the module). A final performance mark is awarded without 
concluding the study period with a formal university examination. Also refer to par 8.5 later in 
this chapter. 
 
8.5 Rules with respect to flexible assessment in modules 

The stipulations of paragraphs 8.3.4 and 8.3.5 above applies to modules which use flexible 
assessment. 
 
Further to this, the following rules for flexible assessment in modules apply for the purposes 
of determining a final performance mark: 

 

8.5.1. No formal class mark is obtained. Only a performance mark is entered 

into the university’s central computer systems on the prescribed 

submission date for performance. 

8.5.2. The final mark is based on assessment of students’ work in various 

assessment opportunities, distributed over the semester(s) of the 

module, and by means of more than one assessment method. 

8.5.3. A final mark of below 50 may be awarded to students who have not 

participated in the predetermined number of assessment opportunities. 

8.5.4. A final mark of below 50 may be awarded to students who have not met 

other requirements as contained in the module framework or study 

guide. 

8.5.5. The ratio or weight of the mark awarded for each of the different 

assessment opportunities will be determined beforehand, and students 

will be informed of this in the module framework or study guide. 

8.5.6. Students should receive regular feedback on their progress. 

8.5.7. The first assessment opportunity must take place within five weeks from 

the start of the module. 

Notes 

 These rules do not replace any of the existing rules and regulations relating to examinations 

and promotions, which currently appear in Part 1 of the Yearbook with respect to end and 

continuous assessment. 

 These rules are  thus added to the existing rules under University examination in Part 1 of the 

Yearbook and are accordingly numbered. 

 The purpose of these rules is to create a third assessment system which can be used as an 

interim approach in specific modules in order to inform decisions with respect to the 

consideration of a single, more flexible assessment approach for all modules when this policy 

enters the next review phase. 

 



8.5.8. The official first examination period must always be used for an 

assessment opportunity. 

8.5.9. In terms of the Rules for Internal and External Moderation, assessment 

tasks and assessment products representing at least 50% of the 

performance mark must be moderated. 

8.5.10. In modules in which flexible assessment is used there is no remarking of 

assessment scripts. Students who are of opinion that their performance 

marks have been calculated incorrectly can, however, upon payment of 

a R40 deposit, apply in writing to the Registrar to have their performance 

mark in the specific module carefully recalculated by the department in 

question. Applications accompanied by the above-mentioned deposit 

must reach the Registrar by no later than 7 calendar days after the 

official approval of the examination results by the Vice-rector (Teaching). 

 

 
 
  

 


